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ABSTRACT . ' / * ' 

The second grade instructional unit, part' of a grade 
school' level career education series, is designed to assist learners 
in relating pfesent experiences to past and future ones. Before the 
main^ bod'y of^ the lessons is described field test results are reported 
and key items are presented: the concepts, the estimated 
instructional tire, the vocabulary introduced, the resources 
required, and the instructor preparation tasks. Instructional 
procedures are presented in thre^^ sections — an introduction, 
learners' tasks, 'and a summary. Some supplemental activities are 
presented, strategy and resource ^rdfiles pro'vided, assessment 
propedures outlined, and ins^ructipnal strategies sug^gested. The 
unjLt's primary' intent is to help the learner to understand that tasks 
performea ic the home, at work^ and in school are related to the ^ 
interest, aptitude, and trailing of the individual performing -these^ 
tasks. Emphasizing worker -int^ferde pendency, the activities supporting 
the performance" objectives incorporate miirtimedia resources, 
discussions, role playing, simulation, and games. The inter dependency 
factor is examined as it relates to school workers, family members, 
between different occupationsV i^ the community, and in interpersonal 
relationships. The 10-hour unit relates to the social studies ape^ 
primarily, but also, provides language math, and art experiences for 
\ both grou^ and individual instritction. (MW) 
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studies over the past five years within Arizona show 

parents as- the most influential sources of the d^tudenf's 

occupational and educational choices. Because of parent 

influence and tho community interest in career education, 

it is strongly recommended that the content of this unit 

* 

be reviewed with parent advisory groups. 
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''Rein for cinq the three R's,'- relevance through 
caroa. Kducatlon" is the reSttain echoing across 
the country today. 
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.Career Education combines the academic world with the 
world of work. It must be available at all levels of ed- 
ucation from kindergarten through the university. A 
complete program of Career Education includes awareness 
of the world of work, broad ex{)loration. of occupations, 
in-depth exploration 'of selected clusters, and career 
preparation for all learners. This cklls for all basic 
education subjects to incorporate Career Education' as 
an activity. Education and Career Education are synony- 
mous terms. 



Goals of Career .Education 



I FARMING TO LIVE " means promoting the learners' aware- 
ness of their capabilities and developing their ability to 
deal with' leisure time and society in general. 

LEARNING TO LEARN " involves*motivating the learners so 
that they want to learn the basic educational subjects. 
This can be done by making the subjects meaningful and by 
relating them to the real world of work. 

LEARN TO MAKE A LIVING " means preparing learners so 
that they have the capability to support themselves eco- 
nomically and to become productive members of the community, 
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WHAT DO WORKERS DO? 



This instruct.iO|ha>l unit, which relates to the Career Edu- 
cation outcome^,' has lieen field tested in the State of 
Arizona. A rspbrt of the field t^st results is available^ 
upon request. 

This uni.t^i-s a suggested procedure.* Feel free to adapt it 
to'^meet th needs of your particular students and situation • 
The following are suggestions made by the field t^st teacherg . 

Lesson 1: . » ^ 

The eleven-minute color film/ "Appreciating Our Parents," 
could be used with this lesson-^ ^ ^ 

Lesson 2: ^ « 

It was suggested that the tasks performed at home might 
be eliminated; If this is done, make sure to change 
everything throughout the lesson. 

Lesson 5: . - , 
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It would help the unit \o add workers with beef, wheat, 
. and dairy products . , This- would provide workers from 
• all the main geographic ar^as in the continental United 
States . 

\^ 

Lesson 6: ' . 

1) ■ You may choose to do the task on page 81 as a total 

group, rather than using small groups. 

2) Supplementary activities for this unit might well - 
include commercially produced games, which can be 
used to show interdependence'^ For instance, do- 
minoes could be lined up at consistent ^intervals , 
graphically showing what happens when one falls 
over. The sitae tfiing can be seen , by building a < 
"hous^" of playing cards. Activities such as these 
are good J^or reinforcing ±he interdeperidency concept 

Lesson 9: . 

Instead of a single worker, ^uch as the custodiaA, belong 
asked to speak, why riot ha^^W^' panel discussion^ith 
some other teachers, the principal, and the cu^odian, 
discussing how they help one another. You c^tfld ."^ct as 
moderator and lead the discussion in the right direction 
(See Appendix, page, 161 for a review on panel discussion 

y techniques.) If\the lesson is too long, divide it at 

' the stax (*) • 



Lesson 10: 



Use all resources available to prepare the learners for ^ 
the math worksheet (p. 135),^ The crux of the lesson 
depends upon the learner's being able to answer correctly 
all ten of the' ma,th problems. If your group is not 
familiar at this level, develop a more appropriate 
workshee't, ' » / 



Lesson 11 
/ 



Quickly make a simple yacn picture, su^h-as a beach ball, 
and use this to give learners who have never seen a 
yarn picture, some idea of what is about ta take place. 
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Overall Purpose 



— • ? 

This Instructional v 
a. total K-12 career 



nit will become an .integral part of" 
educatiori curriculum. This unit 
has been developed io afford the instructor maximum flex- 
ibility in its/utilization. Wli^en planning for the use of 
i:his unit, it V/ill be helpful for the' instructor to give 
attention to the follov;ing characteristics. 

■ \ . - ■ ■ . • 

Goals . ■ ' 

The unit goals of this career education unit are stated 
expectations toward which the instruction/learning effort 
is directed. It is intended that these unit ^goals bei 
implicit in the total curriculum and also consistent with^ 
the accepted maituration patterns of learners. 



Performance Objectives 

The performance objectives are derived from the 'unit goals 
and are intended to specify the expected behavior of the 
learners. 



Lessons ' \. 

The lessons will help the instructor meet the perform- 
ance objectives and are designed to assist learners* in 
understanding hov/ present experiences relate to past ^ 
and future ones. The lessons are broken down into several 
parts. Before the main body of the\lessons are described, 
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Jcey<i-trems are presented: the concepts, the estimated^ time 
f or'^SliVfering *the lessons, the vocabulary introduced, the 
resources required, and the instructor preparation tasks. 

The in'structor procedures are presented in three sections: 



INTRODUCTION . This section- provides contimiitj 
within the unit ania makes the ^earners aware of 
what they are to accomplish T how thfey will 
acclon^lish it, and why< they are s*tudying the 
particular concepts of th^e lesson. . ^ 



1 • . ^ . 

section proyidiss a detailed de- , . 

the content 'and activities u^ed to.. ""^ 



TASKS. This 
sqriptipn of 

deliver the Specified outcdmes. An .attempt has 
been made to ensure that the activities are 
learner-o*iented,' free from irrelevancies , 
interesting, f)resent6di in small , sequential 
steps, and complete. Each lesson includes 
tasks which allow the learners to practice the 
desired outcome. Sample questions pnd re- 
/sponsB's are prdvided .along with 'suggestions 
to the instructor for accomplishind the task. 

SUMMARY . This section provides closure on the 
lesson and, ii5^ possible, a culminating activity 
. fof^. the , learners.' It al-so provide^ transition 
'from one lesson to another. , 

On occasion, supplemental activities are presented to assist 
in obtaining t ^e desired l^arn^r outcomes. 

Resources ' 

Instructional resources (materials, equipment, and/or 
persons) are suggested in the lesson. These resources 
have been designed and deve^loped so that an instructor 
may deliver the lessons with minimal preparation time. 
Worksheets are prepared so lihat an instructor need only 
take the page in the unit and use it with an opaque pro- 
jector or prepare a transparency or di':to master. A 
Unit Resource Profile has bee^^i prepar^^J and ds provided 
in the early part of the unitV Materials used in a 
lesson are located at the end ' of that lesson 



Assessment Procedures 

The purpose of the assessment procedures is to determine 
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the learners' level of achievement 'of the performance 
objectiyes. The desGrii>tions, directions; ^nd keys to / 
all items are presented a^ng with the lesson descrip- ^ 
tion, Assesjsmont items arc placed directly af.ter the 
lessons, bijt before any worksheets. This wili. allow the 
instructor to administer the assessment item(s) ^fter each 
le/sson. 
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*Most of tjie i^ms may be used to preassess learners before 
,they begir the unit if the instructor 'desires- 
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.iNSTRUCTior^AL Strategy Guides I 

The unit contains- several types qk instructional strategic 
role playing, discussion, question and answer, demons tra-^ 
tion, and guest speaker. Instructor guides for these 
strategies are rf>resented in th^ appendix, with specific 
references given in the lessons. A Unit content strategy 
Profile, • which is also a quick reference to the strategies 
used in each lesson, is provided in the* front part of this 
unit. 
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■ " UNIT OVERVIEW 
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Purpose Of This Unit 



The primary intent of this unit' is to help' the learner 
to understand that tasks performed in the home setting,; 
the occupational setting, and; the school setting are rela'ted 
to the inte^rest, aptitude and training of the individuals ^ 
performing these tasks. Emphasis^ is placed on worker 
tinterdepertdency . ^ ^ 

Seventeen major goals and eleven performance ot^jectives 

iddressed in this unit. Th^ activities for the / 
pertdisma^i'ce^ob jectives incorporate, various kinds of 
multij/media incLpding arts and crafts, discussions, 
playing, -simula^tion, and games. 

The ma jpr goals deal with such topics as identifying 
tasks jperfo3nn*ed in the home^and in the occupation. ^ 
Specific" emphasis is placed on the interdependency and 
tasks performed by .school workers. The interdependency 
factor also appears^ between 'family members .and their tasks, 
between' one occupation and another, and between community 
prodiictsX and occupations. Some of the ^goa'ls and objectives 
deal with'' learners identifying some human needs and more 
specifically some school needs and • determining the workers 
they depend on to help meet these needs. 



The last few goals and objectives deal with ^workers ' 
(which includes th^^^learneri^) attaining success through 
planning, preparing, an^ -practicing. 



Intended Use Of This Unit 



This unit was developed by experienced cla5:.sroom in^rqc; 
tors and reviewed by curriculum personnel not associatedT 
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with its - (ievelopment. 
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GRADE PLACEMENT 

/ - » 

This unit has been written to be primarily used at the 
second grades level. 

SUBJECT AREA „ .' ' . 

AH of the lessons in the unit . are*- related to the ^social - 
studies area of the curriculum. Experiences are also 
provided in the^reas of language, math, and art. 

DURATION 

' - I j ^ * » 

The lessons within the unit have been written -to provide 

a total of ten hours instructional- time. 

! 

.GROUPING \ 

— : * - \ 

The unit lends itself to varied types of grouping. 
T)iere are provisions for large 'group, small group, and 
individual activities. 



Preparing To Teach This Unit; 

Tvio* Unit Profiles v/hich follow this section have been 
prepared to give you an overview of the time, content, 
instructional strategies, and resources required for de- 
livery jof each lesson in this unit,., -These profiles proyi 
a synopsis which will assist you in gaining a. general 
understanding of the entire unit. 



SPECIAL CONSIDERATIONS 

Some materials within the lessons need to be duplicated. 
This may b^, accomplished with 'a xerox machine or by using 
a Thermofax machine to prepare a master. The master is 
then used to prepare Snult'iple copies with a dit£o or mim- 
eograph machine. The lessons needing duplicated material 
are lessons 1, 5, 7, 10, and 11. 

14 
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Unit Content/Strategy Profile 



Lesson 
NumbiBf 



Time 



Content 



Instructional. 
•Strategies 



X I 55 J Descri&e^ tars^;sper- 
min. I formed in the noKiG 
hy family members • 



2 j 55 j Name tasks completed 
min. I at home and in the 
occupation that may 
be different. 



Discussion 
Visual aids 
Mural bulletin 
board 



Discussion — 
Guest speaker- 



55 
mn. 



55 
min. 



0 

55 
min, 



Identify ways jchool 
J workers help^one 
-another. 



Identify?' occupations 
dependent on a com- 
munity rproduced 
product. 



Identify occupations 
dependent on, product 
resulting from geo- 
graphic conditions. 



55 j Predict the effects- 
min. Ion a community when 
an occupational fa- 
cility does not ful- 
fill it's role. 



55 I Explain the conse- 
min. jquences if a worker 
does not carry out 
his resppnsibilities 



Discussion ' 
Guest speaker 



Discussion 
Cutouts from, 

magazines 
Bulletin board 

Pantomime 

Discussion 
Draw picture 
Game 



Discussion 
Small group work 
Roleplay 



-1 ' 

D'i^cussion 

Stdlry 

Song 

Vocabulary 
development 
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Unit Content/Strategy Profile 



Lesson 
Number 



Time 



Content 



Instructional 
Strategies . 



, 9 



55 
min. 



55 
min • 



• 10 



50 
min, 
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55 
min, 



Name possible ways 
in which people 
meet their needs. 



Name the schoql work 
ers who satisfy 
specific school 
needs. 



Demonstrate success 
and identify a task 
that contributed to 
that success. 



Predict the amount 
of succefes in -an un- 
preparedi situation 
where substitutions 
must be used and 
compare it with the 
situation where pre- 
paration 'has been 
adequate. 



Discussion 
Small group work 
Illustrations 
Bulletin board 
Make chart 



Discussion 
Chart 
Measuring 
Paper dolls 
Art project 



Discussion 
Planning 
Practicing ,on 

chalkboard 
Math assignment 



Discussion 
Yarn pictures 
Unit summary 
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Unit Resource Profile 



Lesson 


Within Unit 


To Be Acquired 
--By 'Instructor 


1 , 


Assessment item 


Art supplies for murals 

or pictures 
Bulletin board space 
barge picuure oi a lamixy 


2 


Assessment it^em 
Guest Speaker 
Strategy (Appendix) 
Discussion Strategy 
(Appendix) 


Guest speaker (for 
example, the school 
secretary) 


. 3 


Assessment item 
Guest Speaker 
^Stra tegy (Appendix) 


Guest Speaker (for 

example, the- school j 

librarian ) 
Chart and rack 


H 

A 


Assessment item 


Drawing paper 

Scissors 

Magazines 

Half pint containers 
D paper surips 


' 5 


Pictures : 

1. Cotton farming 

2. Pine^^pple farming 

3. Lobster company 
. Lumber company 

Geogra phic Condi tions 
Ma p 


Class book 

Chart and ahart rack 
Drawing pap^r and 
crayons 




Assessment item 


fir V 
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Assessment item / 
Role-playing Strategy 
(Appendix) 


Drawing paper 
Crayons 

/ 
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Un^ Resource Profile 



Lesson 



With|n Unit 



To Be Acquired 
■ By Instructor 
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Story wilted Vegetables 



Assessment item 



Mas low ' s Human Needs 
Chart (included with" 
lesson) 

Assessment item 



Pattern for paper doll 

Assessment item 

Demonstration Strategy 
(Appendix) 



Math worksheet 
Math key 
Assessment item 

Steps for yarn pictures 

Yarn Ideas 

Assessment item 

Denionstration Strategy 
(Appendix) 



Chart^ paper or cards 
Film, '^T am Dependable 



Bulletin board .with 

title Our Needs 
Chart and rack 
Butcher paper or large 
construction paper ' 
for each learner's 
"needs*' illustrations 



Chart and rack 
Rulers 

11 1/2" X 15" construe 
tit>n paper for back- 
ground 
Scissors 



none 



Yarn (children bring 

from home) 
White glue (children 
.bring from home; in- 
structor also pro- 
vides) I 
Scissors" for every 
child 
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Unit Resource Profile 



within Unit 



To Be Acquired 
By Instructor 



Lesson 



White and colored con- 
struction paper , , 
(9" X 12" )\ 

String (for chi'ldren 
who forget yarn) 




/ 
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•WHAT DO WORKERS DO? 
Lesson One 

Concepts 

Every member of a family will learn to be a worker. 

Workers depend on each other at home and in an 
occupation. 



Performance Objective 

Given a description of a family and tJieir 
home environment , :^the learner will describe a 
minimum of three tasks performed in the home 
by some members of the family* 



Lesson Time 

55 'minutes - 2 sessions (A=25 minutes; B=30 minutes) 





New Vocabulary ^ 



Responsibilities - things you do to help yourself 

and others 

Mural - a large picture/ like one painted 

on a wall 

Environment - the things around you which 

influence your life 

Budget a plan showing how you spend 

your money 

Task - work to /be done 

Occupation what a person does to make a living 
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Prerequisite Knowledge 

Know the meaning of the terms tasks ahd occupations 



Resources Required 

found within lesson acquired by instructor 



Assessment item Art supplies for- murals 

or pictures 

; Bulletin board space 

Large pic-ture of a family 



Instructor Preparation Tasks 

Duplicate and mount picture of family for 'ispl,ay 

Write vocabulary words and their meanings on the 
chalkboard /in view of all learners. 

Acquire the following: 

1. Adequate paper for murals I 

2. Individual^ drawing 

3. Crayons 
^. Chalk 

5. Paints 

6. ' Magic markers for murals 
Prepare bulletin board space. 

Duplicate a copy of the assessment" item for each 
learner. 
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Instructional Procedures - Lesson one - session a 

INTRODUCTION 

For the next few lessons, we will talk about what you can 
do, what members of your family can do, and what community 
workers can do. What are some things you can do? 

Write responses on chalkboard or on chart. 

Leave room for adding additional Items later in the^lesson. 
.Possible responses: 

1. Jump rope 

2. Ride a horse 

3. Play the piano 

4 . Make' my bed 

5. Care for the baby 

6. Set the table 

Those were all good answers. For the next few lessons, 
we will be adding to this list. You will be surprised 
to find" out how many tasks each of you and opher workers 
really perform. Every lesson will offer something 
interesting and fun to do. We will learn some things 
about , occupations that are new*to you. 

There are several words in this .iesson" which will be new. 
to you. To 'help you understand these words better I 
have written each of them and tfieir meanings on the 
chalkboard. When we come across these words in our lesson 
today, we will talk about them again. 

Responsibilities - things you do to help yourself 

and others 

i 

Mural " i - a large picture which is like 

one painted on a wall 

Environment - the things around you which influ-- 

ence your life 

NOW/ let us briefly talk about each word. 



Responsibilities: What things do you do to help yourself 
and others? 



Possible responses: 



1. I straighten my room at home 

2. I do my tasks at school. 

3. I parctice my music. 
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The word mural has also been written on the chalkboard* 
will be drawing a mural. A mural is a big picture which 
can be done by many people and displayed on the wall* 

Environment: The things around you which influence your 
life*. 

What are the parts of your environment here at school? 
Possible responses: 

1. The bui'ldings 
2* The playground 

3* The other learners 
4* The instructors 
5* The rules 

6* The tasks I do in class 

< 

What are the parts of your environment at home? 
Possible responses : 

1* My home . . ' ^ 

2. My family members 
3* The family rules 

4* My responsibilities 

We will be using these two words frequently during the 
lessons • 



TASKS j 

-The last time you went ^o a big grocery store/ how many 
different workers /did^ you see? Were they all do'irig the • 
same thing? Probably riot* Each person has one/ two/ 
or three tasks that he^ does every day while he is at work 
For instance/ one person stocks cans on a shelf/ sacks 
the groceries/ and sometimes carries them out* Another 
person is at the cash register checking out groceries 
most of the time/ but on occasions/ this person dusts 
down the counters*, These people depend on. one another to 
keep the store open and running* Did you know that many 
homes are run just like the grocery store? 

Just like the people in the grocery store have to depend 
on one another to get the job done/ so may family members 
depend upon one another to keep the home running* Differ 
ent members of the family have different jobs* 



18 



24 



Today we will learn that each of the members of your 
family have different tasks to complete, just like the 
many p.eople in a grocery store have different tasks to 
perform. Each occupation needs another occupation to 
complete a task. The grocery store owner depends on the 
cashier to take care of the customers. Family members 
djepend on each other to perfoi^m certain tasks. 

Refer to the picture of the family (which has- been 
situated on the chalkboard in view of the l^zsarners , with 
space below the picture for the family description . 
Ask the learners to h'elp decide on such items as: 

1. Occupations of adult members (Note: Home- 
maker is an occupation.) 

2. Ages of children 

After writing descriptions of the family, discuss with 
the children and list on the chalkboard three eXftmples 
of tasks each member might perform in just one of the^e 
home situations: 



Possible responses: 



Farm Family. 

1, Mother 

a- Cooks food » 

b: Cans food 

c, Raisd^s and butchers the chickens 

d- Sells/ eggs 

'e, V/ashes clothes 

i\ Raises vegetables for family 

g. Buys groceries 

h- Sometimes drives tractor 

4* 

2. Father 

a- Plows the field 

b. Does the irrigating 

c. Repairs the machinery 

d. Pays the bills 
e- Buys groceries 

f. Mows lawn 

g. Helps with djjshe/; 

h. Sells crops 
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3. Two Older Brothers 

a. Help dad with chores 

b. Irrigate 

c. Milk cows 

d. Help with dishes 

ft 

4'. Sisters 

a. Help wi-th garden 

b. Take care of children 

c. Help with dishes 

d. Help dad with chores 

5. Little Brother 

a. Feeds dogs table, scraps 

b. Feeds chickens 

c. Gathers eggs 

» 

6. Two Babies - no tasks 



Instructional Procedures - Lesson one ->session b 



Give examples of why adult members sometimes have different 
tasks than the children, and briefly review the terms mura'l 
and task from Session A. - * 

1. Paying bills - must know hew to aHd end 

subtract arid budget money. To^'budget money 
means to make a plan about whe'ce your money 
will be spentv 

' 2. .Mowing 'the lawn - older persons do this tdsk 

because of the strength needed and the need to 
be safe and careful. 

Name some tasks the children can do to leave time for 
the adults to catry out 'theii; responsibilities . 

Possible responses: ' ''^ 

1. Feed the animals ^ 

2. Pick up after selves \ 

3. Care for baby 



We will now .talk about why it is importa^nt for each 
family member to accept his responsibilities.^ 

What do the adults in your family do., and how does this 
help every family member? 
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Possible responses: ^ • » , ' 

1/ IWash our clothes ^ ^this helps all of us to be ^ 
» clean and happy* , , : ' ^ 

2. Cook our JEood - this 'helps us to be healthy 
and happy. 

3 . Earn the money^ - so we can have the things we . 
need. 

What responsibilities do you have^ and how does this, help 
every family meinber? 

Possible responses: 

1* Feed the animals this keeps the animals happy 
and gives more time to other members. 

2. Pick up after myself - our house- is in order and 
everyone is happy.- 

3. Ca^4 for the^ baby - this makes me and the baby 
"happy, and gives more time to the adults. 

4. tSet the table - this-helps me' to learn, and it 
helps every member when the meal is ready.* 

Continue discussion until all who want to share a response 
have the opportunity . Invite ethnic minority learners to 
participate if they hold back. Try to bring out responses 
.whicfi describe acts of affection and "caring,** such ^as 
item three in the. example responses above. 

Offer three choice^ to all learners for continuing to 
look at tasks done by members of their families . All 
three of the following activities may be going on at the 
same time^ ^ . 

Choice one: Mural (Six to ten children) 

Draw a mural* of one of the families described 
previously, illustrating the tasks performed 
by each member of the family. Start with the 
adult members, tnen draw pictures showing the 
tasks of each child in the family. Start by 
dividing the mural to include space "^^or each 
member^and" his tasks. 

^ Choice two: Picture (Individual work) 

' I* 

Draw a picture describing all of the taskc you 
do for your family and yourself. 
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Choice thre'ei Mural of Own Tamily (Individual Work) 

Draw 'a mural of your own family, showing the tasks 
performed by each member of the family.. Start* by 
dividing the mural to, include space for each member 
and his tasks. 

Learners may invite another class in to share the 
results of their products . 

Display th^ products on a bulletin board. 

Direct children- to clear away their materials and 
supplies and be seated for a summary. 



SUMMARY . 

We have learned that there are many tasks in a family 
home that must be done. We have learned that the adults 
sometimes do tasks that cannot be done by the children. 
We have learned that it is important for all o^ the 
children to do their part to help the family and to 
help themselves.' Just as the cashier in a grocery store 
has certain tasks that other • workers depend on/_you have 
tasks to perform, and the other family members depend on 
you to complete these tasks. ' / 

In our next lesson we, wilU look at people and their 
occupations and tasks. 

0 

SUPPLEMENTAL! ACTIVITIES 

Learner Directed \ 

Read a story about. life in another country or another part 
of the United States and compare the tasks mentioned to 
your own tasks at home. 

Using sand and modeling clay, set up a home environment 
showing different tasks being performed. 

Refer to Special Recipes for the Classroom in the appendix . 

Research your own family to find the tasks your grandparents 
performed during their occupational years. 



ERIC 
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Assessment Pi^ocedures 



DESCRIPTION/DIRECTIONS 

Pass out a copy of the assessment item to each learner. 

This pictorial multiple-choice item is used to assess 
achievement of the objective • 

Point to each picture in turn and say e.g., "Number 1 
shows a child jumping rope." Continue the explana- 
tion using the nine phrases below. 

1. Child jumping rope 5. Child watching TV 

2. Child emptying garbage 6. Woman cooking 

3. Child bathing 7. Dogs 

*4. Man painting house 8. Woman playing tennis 

9. Woman making the bed 

DIRECTIONS - To be read to the learners after^ the 
above explanation has been ma/le * 

Circle the number above the pictures that show a 
family member completing a home task that will help 
the family. 

KEY 

2, 4, 6, 9 
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OCCUPATION AND HOME TASKS 



Lesson Two 

Concept 

A worker has many different tasks to perform, both 
at work and at home. 



Performance Obuective 

Given a specific occupation^ the learner will 
name three tasks completed by that individual 
in the home setting and in the occupation* 



Lesson Time , 

55 minutes 

New Vocabulary 

Job requirement - something needed to complete the 

job well 

Prerequisite Knowledge 

Awareness of the many tasks adults perform 
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Resources Required 



FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



Assessment item 


Guest speaker (for example, 




the school secretary) 



Instructor Preparation Tasks 

Invite a guest speaker to talk about: 

1. Tasks performed at home 

2. Tasks performed in his occupation 

31 Tasks done because he can do them well 
4. Tasks done because he enjoys them 

Read Guest Speaker Strategies in the appendix. 

Read Di sens si on Strategy in the appendix . 

Prepare the learners for the guest speaker before 
he arrives. Write the four steps listed above on 
the chalkboard as a. reference on what to listen 
for. Go over these with the. learners. Inform them 
that the listeners will summarize the information 
given by the speaker after hris/her presentation. 

Duplicate a copy of the assessment item for each 
learner . 



Instructional Procedures 

INTRODUCTION 

We have talked about the many tasks each member of a 
fcimily performs. Today we will discuss some occupations 
and the tasks performed at this, person *s home and in his 
occupation. For example, the instructor doQs the tasks 
connected with teaching, such as: (use yourself as an 
example) 

1. Preparing lessons 

2. Running dulicating machines 

3. Attending meetings 

4. Working with children 
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At home he would: 



1. Mow the lawn 

2. Care for the car 

3. Pay the bills 

4 . Run errands 

Today we will have a guest speaker to tell us about 
his/her tasks at home and at work. 

I have written* the word job requirement on the chalkboard. 
This means something needed to complete a job well. 

Let's talk aibout this word meaning for a moment. 

What are the job requirements of the math lesson today? 

Possible responses,: 

1. Math sheets ready for use 

2. A pencil to write with 

3. Listen to directions 

You may need to know the meaning of this word today when 
our guest speaker tells us about his occupation. 



TASKS 

Ask learner to name at least one task an adult doee on the 
job and one task the adult' does^ at home. Write the responses 
on the chalkboard under the heac^ings "Family Member," "Task 
on the Job," and "Task at Home." Discuss the variety of 
jobs and tasks performed. Also, discuss the l-earner ' s' tasks 
on the job (school) anc' at home. Refer to Discussion 
Strategy in the appendix. 



Example questions : 

Allow several learners to respond to ea ch question . 

» 

What does one adult in your jiome do on the job? 

Possible response: Mechanic he fixes cars 
What does he do at home for a home task? 

Possible response: Pays the bills 
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What tasks do you do on the job - at school? 

Possible responses: Reading, writing, math, P.E. 
What tasks do you do at home? 

Possible responses: Make my bed,* feed my pet animal 

Introduce the guest speaker to the learners. Prepare the 
speaker ahead of time by* asking him to tell about the tasks- 
he performs and to relate personal skill , interest , and 
job requirements to the* tasks performed on the job and 
at home.^ 

The guest speaker should take about 15 minutes* 

Allow time for learners to respond to the speake^ or ask 
questions . 

t 

Thank the guest speaker as, he leaves. Then on the, 
chalkboard using the same headings (Family Member^ Tasks 
on the Job, ar^d^Tasks at Home), have learners summarize the 
information^ they learned-^rom the guest speaker. 



. SUMMARY 

Today we have learned that a person does different tasks 
at home than the tasks he does at his occupation. You 
can see on our chart that there are many different tasks 
to choose from. The tasks we perform sometimes depend on 
v/hat we can do well or on what we like to do. Our guest 
speaker told us about tasks on the job and at home. He 
showed us the tasks he does well, the ones he does just 
for enjoyment, and the ones he does because his job requires 
them. 

In our next lesson we will talk about- how one school 
worker needs the help of -other school workers to complete 
his job well. 

SUPPLEMENTAL ACTIVITIES 
Learner Directed 

Write and put on a three-act drama showing a person in 
three different settings performing three different tasks. 
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Interview a school worker, such as the nursei, principal, 
•or custodian, to find what tasks he performs at home (in- 
doors and outdoors) and at work. 



Assessment Procedures 



DECSRIPTIQN/D IRECT ION S 

Pass out ^ copy of the assessment item to each learner. 

This pictorial multiple-choic item is used to assess 
achievement of the obje,ctive. Point to each picture 
in turn and say e.g., "Number 1_ shows a woman filing." 
•Continue the explanation using the six phrases below. 

1. A v;oman filing 4. A man mowing the lawn in his 

2. A man typing yard. 

3. A woman taking notes 5. A woman at a typewriter 

6. A man cooking in , his kitchen 

DIRECTIONS 

Each of these 'pictures shows people who work as ^ 
secretaries. Write the word "home" under the pictures 
that show something the^e people do at home. Write 
the word "work" under the pictures that show something 
these people do at work. 



KEY 

1 . Work 4 . Home 

2. Work 5. Work 

3 . Work 6 . Home 



/ 
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SCHOOL WORKERS DEPEND UPON ONE ANOTHER 



Lesson Three 



Concept 



Every learner is a school worker. School workers 
depend upon other school workers to help them in 
theii; tasks. 



Performance Objective 

Given a school worker and his tasks, the . 
learner will identif.y ways in which other 
school workers assist in the .performance 
of those tasks. 



Lesson Time , 

55 minutes 

New Vocabulary 

Dependent - needing the help or support of another 

Prerequisite Knowledge ^' 

How to listen for information 
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Resources Required 

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 





Assessment item 


Guest 


speaker (a school 


t 

\ 




Chart 


and rack 



Instructor Preparation Tasks 

Read Guest Speaker strategy in the appendix. 

Contact a school worker to speak/ preferably one 
representing an ethnic minority group. Ask the work- 
er to speak about the tasks he performs and how he 
depends upon the cooperation of other school ^-fprkers 
in the completion of these tasks. 

Acquire the chart and chart rack. 

Duplicate a copy of the assessment item for each- learner. 



Instructional Procedures 



INTRODUCTION 

I will Krite the word dependent on the chalkboard, along 
with its meaning, which is needing another for help or 
support. You are dependent upon the adults in your family 
for support and love. You need them. Others are dependent up- 
on- you. Your pet is dependent upon you* He needs you for_ 
food and love. You will need to know the meaning of this 
word for this lesson. 

We have talked about how we depend upon one another in 
the family, and we have identified tasks that family members 
do in their home and on the job. When we talked about you, 
we identified your own tasks at home, on the job, and at 
school. Then we looked at a school worker and his taSks 
at home and on the job. Just as we are dependent upon one 
another to get the tasks done at home, so do school 
workers depend upon one another to keep the school running. 
Remember, you are a school worker. Others depend upon yoU4 
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Today we will have a school ^ worker talk to us about how he 
depends upon other school workers to complete his tasks. 
Listen to find out what tasks he performs and which other 
schoo l workers he depends upon to complete these tasks. 

Write these two points on the chalkboard (underlined above). 



TASKS 

Develop with the learners a chart for reference of school 
workers and their tasks . Ask the learners to name the 
school workers and their tasks and point our their 
dependence on each other • 



Possible re senses: 

1. Custodian 

a. Cleans rooms 

b. Controls climate in 
rooms 

c. Repairs equipment 

d. Replaces supplies 

2. Teacher 

a. Plans lessons 

b- Works with children 

c. Writes reports 

d. Reads books for new 
ideas 

3. Nurse 

a. Helps when we are 
sick 

b. Gives medication 

c. Tests eyes and ears 

d. Bandages cuts 



4. Librarian 

a. Helps students find books 

b. Helps teachers find books 
' c. Orders new books and 

magazines 
d. Makes numbers and cards 
for new books 

5 . Secretary 

a. Answers telephone 

b. Helps the principal' 

c. Directs guests -/ 

d. Helps children 

6. Principal 

a. Makes ^announcements 

b. Talks to parents 

c. Helps teachers 

d. Runs the school 
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1. Cafeteria worker 

# 

\ a. Prepares the food 
\ Serves the food 

\ c. V7ashes the dishes 
d* Sweeps the floor 



.8. Student 

a. Completes his assignments 

Cleans up after self 
c* Makes friends j 
d> Cooperates wii:h others 

This informatipn will be written on the chart and p)l^aced 
in view of thit learners . 

NOW/ let' s talk about how these workers depend upon one 
anotner. For example, let's talk cibout the teacher. 
Nam^ some of the othe^s^chcol workers who depend upon the 
teacher, and tell one v^y in which these people depend up- 
on the tea:cher« 

A: 

Possible, responses: 

1, The custodian depends upon the teacher to 
teach the children about keeping an or.derly 
room so his* job will not be so difficult* 

2. The principal depends upon the teacher to V 
teach the children their, lessons. ^ ' - 

^ 3. The nurse depends pn the teacher to^ send 

the children to the nurse's office when they 
are hurt or sick. 
4. The learners depend apon the teacher to 
provide them with learnin'g opportunities* 

Today we have a guest speaker 'who is a school worker. 
He\/she will tell about his/her tasks and about the other 
school workers he/she depends upon and how they depend upon 

Speaker addresses learners^, focusing on the dependency 
theme. i 

Following the speaker, allow a few minutes for .questions 
and answers, ^ ^ 

Thank the guest speaker as he/she leaves. Then, on the 
chalkboard , using the headings "Tasks Performed" and "Othe^r 



40 

46 



-^^School Workers Dependent Upon," have learners si^mmarize 
the guest speaker's information. 



SUMMARY 

Today we have learned that school workers are dependent upon 
eac^ other ^ just like we*depend upon the "^members of our faihi 
and just like we depend upon each oth^r to have an 9rderly 
class. We depend Mppn workers and^ products in our community 
too. Next vtime we' will discuss occupations and products 
in our- community. 

N 

SUPPLEMENTAL ACTIVITIES - 

Make ov^erhead transparencies *with ^verlays tk^ show how 
one school work^er depends'-on, two other school <workerk 
to complete one task. fo^r example, the custodian could 
be shown with his broom in one classroom , An overlay ^ 
could show the teacher tidying up the roam, and an- ^* 
other show the child cl^.aning and organizing his area. 

Learner Directed - ' • 

Fold drawing paper in half, and paste v^riting paper on €he 

lower half*. On the bottom, write a' paragraph about your 

favorite school worker . On the top, .illustrate the. school ^ 
wqrker. ' ' ' ^ 

Make up a aon^^and -dance aboijt school workers and how they 
hel^^^ch-mKer . Thi^ could be a take off on 1'0ld MacDonald 
^^jfrn^ or "^e Farmer in the Dell-." 



Assessment Procedures 

DEScklPTION/DlRECTIONS . . 

Pass o.ut a copy of the assessment item to each .learner . 

This pictorial multiples-choice item is used to assess 
achievement of the obj'ective. - ^ 

Point to each picture in turn and say e.g^; , "Number 1 
shows a' child placing a book on the shelf ." Continue 
the- explanation Using the 6 phrases below. 
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1. A child placing a book on the shelf 

2. A child sitting with wads of paper on the floor 

3. A child writing his name on a card 

4. Two children fighting, with a "quiet" sign in the 
background \ 

5. One child reading at a table \ , 

6. One child giving the librarian a torn book 



* DIRECTIONS • 

Mrs, Johnson is the school librarian. Circle the 

number above the pictures that show ways other school 

workers help the librarian to aerform her services. 



"KEY 
r, 3, 5, 6 



I 1. 
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OCCUPATIONS MADE NECESSARY 
; BY COMMUNITY PRdDUCTS 



Lesson/Four 



Concepts 



■/ 



All ofMninunities need workers. 



I 



I 

Community worker^s depend on other community workers 
to complete their tasks* 

Some community occupations come about because of 
the communi/ty land, the climate, or the products. 



Performance Objective ' 

Given a problem of identifying a community- 
produced product, wi th occupa tions dependent 
upon it being produced, the learner will 
identify one product and two dependent 
occupa tions . 



Lesson Time 

55 minutes 



New Vocabulary 

community - a place, like a city or town, where a 
' group of people live together with 
common goals and interests • 

Make'your definition fit your location 
for better understanding . 

" 44 

51 



\ 



Mi'nera^s - substances found in the ground for man's* 
use (not food or animals) 

Community ~ all goods, including minerals, plants, 
Products and animals,, which come from a place 
where a group of people live together 



Prerequisite Knowledge 

Knowledge of community workers, tools, and occupations 
Knowledge of how various products are used 



ERIC 



Resources Required 

FOUND WITHIN UNIT 



ACQUIRED BY INSTRUCTOR 



Assessment item 


Drawing paper 


V 


Scissors 




Magazines * 




Vegetable seeds, dirt 




Half pint containers 




6 strips of paper 



Instructor Preparation Tasks 



1 container for folded strips 



Write vocabulary words and their meanings on the 
chalkboard in view of the learners. 



Write a different product on each of 6 strips of paper, 
Fold the strips and place them in a container. 

Obtain the following: 

1. Vegetable seeds for planting 

2. Half pint containers for planters 

3. Magazines, scissors, glue, or paste 

4. Six strips of paper and a container. 

Duplicate a copy of the assessment item for each 
learner. 

ReaS Ouestionincr- strategy included in the appendix. 
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Instructional Procedures 



INTRODUCTION 

Just as we found out that school workers depend upon one 
another to run a school and learners depend upon the other 
school workers, today we will find out about how we depend 
upon a lot of people to keep our community running. 

I have written some words and 'their meanings on the chalk- 
board. As we come to these words^ in the lesson, we will 
.talk about them some more. 

Community - a place, like a city or town, where a 
group of people live together with 
common goals and interests 

% • Make your defini tion fi t your location 

for better understanding . 

Minerals - substances found in the ground for man's 
use (not food or animals) 

Community - all goods, including minerals, plants. 
Products and animals, which come from a place 
where a group of people live together 



TASKS 

For a- few minutes _we are going to talk about starting a brand 
new community. All of us will be the members of a committee 
who will decide what foods', plants, or animals we can easily 
grow or raise in our community or what minerals are available 
in our land. 

An example of a mineral could be gold, silver, copper," 
coal, etc. All of these are called products. ^ We will 
develop a description of our community and its" products 
on the chalkboard. 

The instructor will ask questions regarding each of the 
following headings: (Localize as much as possible . ) 

Refer to Questioning Strategy-^ included in the appendix. 
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i. Description 2. Plants 



3, Anjjnals 4, Minera^ls 



Possible responses : 

Desert land Vegetables Cattle Copper 

Hot, dry Citrus fruit Sheep Gold 

Irrigated Cotton " Poultry Silver 

Now that we have decided on the type of land we are on, 
and some plants, animals, and minerals dn our community, 
we can decide on the jobs we will need. 

Let's look at the kinds of jobs needed to raise one of 
our products. Take vegetables, for example. What kinds 
of workers would we need? 



Possible responses: 



1. 


Vegetable farmer 


10. 


Railroad office workers 


2. 


Vegetable pickers 


11. 


Vegetable stores 


3. 


Vegetable sorters 


12. 


Storekeeper 


4. 


Vegetable packers 


13. 


Store clerk or salesman 


5. 


Truck drivers 


14. 


Box company 


6. 


Ice company 


15. 


Box maker 


7. 


Ice packers 


16. 


Box salesman 


8. 


Railroad company 


17." 


Cooks 


9. 


Railroad engineer 


18. 


Restaurants 



If one of these people trained for his occupation and the 
occupation suddenly disappeared, what would happen? 

Possible responses: 

1. Other occupations would -disappear, too. 

2. Some people would need to train for another job. 

3. Some people who may be trained in working with only 
a specific product would need to move to another 
community where this product would be. 

Are there some occupations which may appear in most 
communities? Name them. 
• - " ^ 

Possible resj)onses: 

^ 1. Policemen ^ 

2. Firemen 

3. Postmen 

4. Service station workers ' 

5. GroQery store workers 
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In what ways do you depend on each of these workers^^ 

Possible responses: • ^ 

1. I depend on the policeman and fireman for protection. 

2. I depend on the postman to bring and carry my mail, 

3. I depend on the service station workers to care 
for my car. . 

4. I depend on the grocery store workers to help me with 
grocery buying. 

In what way do these workers de^jend on each other? 

Possible responses: 

1. The policemen depend on the firemen for help many ^ 
times when there are accidents. 

2. The firemen many times depend on the policemen 
for help durinCj fires. 

3. The postmen depend on the service stations for 
their transportation needs.' 

4. 'The* service station workers, and the grocery 
store workers depend on all of the other community 
workers the same as you do. 

Game;- Assign each learner to a "game committee" l?y counting 
off from 1 to 6. Have all the I's get together and choose 
a leader, then the 2'.s etc. Each leader should draw a product 
strip from the container held by the teacher • No other 
committee should see the strip. The committees should then 
be given time to decide on related occupational roles for 
their product, but no other committee should be able to 
hear the other ' s plans . Each member should be able to 
pantomime such an occupation. Then when called upon, each 
committee will pantomime the .occupations while the other 
committees try to guess the product. 

Possible products for product paper-strips: 

gasoline, citrus fruit, furniture, eggs, gold, or cotton. 

SUMMARY 

Today we have learned about some occupations needed in a 
community as a result of the products of that community. 
We learned that one occupation needs others' to be able to 
function properly. We learned how many people* depend upon 
one product just to make a living. Next time we will learn 
about some jobs which come about because of the geographic 
conditions of the area. For example/ if you live by the 
ocean/ which is an example of a geographic condition, some 
of the jobs you find there, such ^s a fisherman, may be 
directly related to the ocean .\ 
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SUPPLEMENTAL ACTIVITIES 

^Have plenty of magazines so learners can cut out pictures 
\of things made from vegetables or another local product. 
Instruct learners to mount their pictures , label them with 
t he product name and three occupations dependent on tha t 
p roduct . 

Mc\ke a bulletin board of all pictures collected by learners. 

s 

Ey.plain- to the learners that as a follow- up to the vegetable 
example used previously , they may plant a vegetable seed in 
a suitable container. Remind learners of the necessary in- 
gredients for a plant (air, sunlight, water). Label the 
vegetable and place a list of all the workers needed fco- 
got the vegetable from the farm to the table. 

Fjind pictures that show uses of community products such as 
cotton-, copper, steed, or corn. 

Have each student bring in a fruit or vegetable and^discuss 
occupations associated with it. 

L earner Directed 

Interview parents or other adults about workers upon whom 
they depend. 



ASiSESSMENT PROCEDURES 

^ DESCRIPTION/DIRECTIONS ... 

P^ass out a copy of the assessment item to eacli learner . 

This pictorial multiple-choice item is used to assess 
a^^iieyement of the objective. ' Point to each picture in 
turn and say e..g., "Number' 1 shows a man repairing 
wiring . " Continue the explanation using the 6 phrases 



below. 




1. 


A* man repairing wiring 


■ 2. 


An elevator operator 


3. 


A furniture mover 


4. 


A 'lumberjack cutting a tree 


5. 


A baker 


6. 


A farmer threshing wheat 



/ 
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DIRECTIONS 



Todd lives in big city, '^here are many things 
made in this city. Todd's f)ather works in a fac- 
tory that makes furniture. . Circle the number above 
the pictures' that show communi>ty workers who depend 
on the furniture factory where ^odd's father works. 



KEY 
3, 4 
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Name 




RELATIONSHIP BETWEEN GEOGRAPHIC 
AREA AND OCCUPATIONS 



Lesson Five 



Concept 

Some community occupations come about because of 
the community land, the climate, or the prqducts* 



Performance Objective 

Given the geographic conditions ^and a possible 
product of that region, the learner will iden- ' 
tify two occupa tions found in tha t region 
which relate to the product. 



Lesson Time 

55 minutes 



a Prerequisite Knowledge 

WorJcef dependency, as presented in Lessons 1 through 4 
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Resources Required 
i 



FOUND WITHIIil LESSON 



ACQUIRED BY INSTRUCTOR 



Pictures: 

1. Cotton farfhing 

2. Pineapple farming 

3. Lobster. company 

4. 'Lumber company 

Geogra phic Conditions 
Ma p 

Assessment item 



Cover for class book 
Chart and chart rack , 
Drawing paper and crayons 



Instructor Preparation Tasks 

Prepare cover page for a class book to hold the 
learner's pictures. 

Have [pictures available of: 
1\. A cotton farmer 

2. A pineapple farmer 

3. ^ A lobster trapper 

4 . A lumberjack 

(included after lesson description) 
* Duplicate a copy of assessment item for oach learner. 



Instructional Procedures 
introduction 

We have learned that there are some occupations in a com- 
munity which are there because they are needed by the 
people of the community. These occupations also need each 
other in order to operate. There are other occupations, 
which are in a community because of the weather and type 
of land in the community* 

Today we will talk about occupations which depend upon the 
weather and type of land v;ithin certain geographic areas - 
I will show you some pictures, which we will talk about. 
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TASKS 

Does this occupation look familiar? . ^ • 

I- 

Show picture of the. cott^on farmer. 

Where might thi^ cotton farmer live? ^ 

Possible response: The southern p^rt of Arizona 



^Wh^^re some tobls he uses? f ■ 

Possible responses: - - 

1. Tractor 

2. Cotton picking machine 

3. Hoe ^ ■ 

What is the land and weather like. where he lives and works 
Possible responses: ^ 

1. Hot : ' ^ ^ 

2. Dry ' • * ' . , 

. 3. Irrigated deserjt land ' ^ \ 

Where 'might this pineapple farmer live?^ 
Shovf picture of the -pineapple farmer. 

Possible response: Hawaii 
What are some tools he uses? " > ^ . 

Possible responses: ' ^ ' ' 

.1. Sorting machines- 

2. Chemicals to Control weeds , 

3. Fertilizers 

4. Canning machinery * 

r 

What is ::he land and weather like .where he' lives and vforks 

/ / 

Possible response: Warm aiTd wet ari .year 



What might this lobster company be close to? 
Shovt picture of a lobster trapper. 
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Possible responses: 

- 1. The i^tlantic Ocean 

2. Maine 

3. Massachusetts 

4. ' Rhode Island ' , * ' 
What are some tools .used in this occupation? 

Possible responses: ^ 

, ^ 1. Lob^ster pots (traps) 
^ ^ 2. • B&it 
3. Boats 

^ • 

What is the land\ water, and weather like where he lives 
and works? 

*" ♦ 
^ Possible responses: 

1. Moist, cold^ land 

2. Cold waters 

3. Short summers 

Whe;re* might this lumber operation be? 

Show picture of a lumberjack . 

Possible response: High altitude land in almost every 

part of the United States 

What are some tools he uses? 

I 

Possible response^': 

1. Saws ' 

2. * -^Trucks ' ' " ^ , / 
3/ Lumber mills 

4. Truck' lifts 

5* Kiln for drying lumber 

Some products and occupations are better suited to one 
geographic area than another. For^ example,, could one 
occupation in Arizona be a lobster trapper? 

""^ Desired response: No ^ 

* 

Why not? , * 
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Desired response: Because lobsters^ are * found in the 
, . Atlantic Ocean, Arizona is not 

close to the ocean. 

Because of the land and weather Southern Arizona, what 
kinds of occupations can you find?^ 

Possible responses:. 

1. Cotton fanning 

2. Vegetable farijvd^g 
/ 3. Citrus farming 

4. Copper mining 

5. Cattle raising 

with the as.si3tance of the learners / develop a map or chart 
showing the Ipca tion of each *of the four pictures . 
(Refer to the "Geographic: Areas Map" included for idea^, 
p. 77.) 

Examples: 

The map or chart shou ld show forest areas, mining 
areas, desert areas, areas close to the sea or 
ocean, damp rainy weather, etc. 

Help the^learners decide on two products for each geogra- 
phic area. Record them on the chart. * 



Instruct the learners to choose an area on the map and one 
of its products. Think of two occupations related to that 
product. Draw a picture of the two occupations and, to 
add interest, possibly two tools used for , each occupation. 

Play a game *where tne instructor calls out the name of a • 
geographic area from the chart. Each of the children who^ . 
' illustrated their own p'ictures^ about occupations in that ^- 
area will stand up and show their pictures . 



Geographic areas: 



\ 1. 



Forest areas 
2. Des.ert lands 
3:* ^et areas 
4. Seas or oceans 
5\ Mining areas. 



Arrange pictures in a clas s book for display . Title the 
book How Occupations are Affected by Weather and the Ti^pe 
of Land. I' 
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S UMMARY - ^ 

* 

Today ^w^learned about occupations in certain areas. We 
drew pictitres of occupations ^within an are^a and played a 
game with them. Next time, ^we will talk about how we 
depend on people in occupations to carry out their jobs 
each day. We will discover some things that can happen if 
someone does not do his job. 

SUPPLEMENTAL ACTIVITIES 

Show^the filmstrips from the "Regional Study Sets" EyegatBr 
146-01 Archer Avenuer Jamaica ^ New York 11435. TMere are 
nine filmstrips at a cost of $42 .50 per set . 

Show a films trip from the set "America at Work" Eyegate , 
146-01 Archer Avenue f Jamaica^ New York 11435. There are 
nine' filmstrips at a cost of $42.50 per set. 



Assessment Procedures 

DESCRIPTION/DIRECTIONS 

Pass out a^a&pv of the assessment item to each learner. 

This pictorial mulxtiple-choice ilf^m is used to assess 
achievement of the objective. Point to each picture in 
turn and say e.g., "Number 1 shows a cotton farmer." 
Continue the* explanation casing the 6 phrases below. 

1. A cotton farirner 4. A lumberjack 

2. ^A man building a boat -5. An egg saleswoman with 
.3. A carhop in fr'pnt of eggs and a sign which. 

a fish and chif^s says "Fresh Eggs" 



restaurant \ 6 . An electrician 



. DIRECTIONS ' \ 

This community is locatedNby the ocean where fishing is 
one of the ways people makk a living. 

Circle the ,number above eachVicture which shows an 
^"TDCcupation having to do with jhishing. 

' . ^ \ • 

\ 

KEY ■ \ 
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NORTHEAST ^ 

1. Short, fa st-f lowing rivers 

2. Poor, soil 

3. Rugged, irregular coastline 

4. Severe winters 

5. Short growing seasons 

Industries (Activities) 
Banking, foreign trade, tele-^ 
vision broadcasting. 



GREAT LAKES 



1. Good soli 

2^.- Inland lakes 

3^ Some forest 

4. Fiat lands 

5. Heavy snows 

6. Moderate rainfall 

7. Seasonal temperatures 

8. Gently rolling hills 



Industries (Activities) 
Transporation , dairy products, 
automobile manufacturing 



^■SOUTH 



1. Long growing season " 

2. Good soil 

3. Mild winters 

4. Short, gently flowing rivers 

5. High humidity 

6. Rainy seasons 

7. Tropical storms / 

8. Coastal lowlands 

9 . Swamps 

10. Low rolling mountain ranges 

Industries (Activities) 
Textiles, petroleum, tobacc^ 
products 

GREAT PLAINS 



1. Long, gently flpvy;ing rivers 

2. Good soil'. ^ 

3. Adequate 'rainfall 

4 . Seasonal, temperatures 

5. Flat to rolling lands 



Industries (Activities) 

Meat packing, cereals preparation, 

agricultural equipment 



SOUTHV/EST 

1. Little rainfall 

2'. Poor soil 

3. Hot temperatures • , 

4. Long growing seasons 

5. Much sunshine ' 

•6. Some short, rugged mountain 
ranges 

7 . Few rivers 

8. Low humidity 

9 . Arid deserts " 

Industries (Activities) 
Agriculture by irrigation, tourism, 
electronic equipment. 



ROCKY MOUNTAINS 

1. Origin of many rivers 

2. Poor soil 

3 . Heavy forests 

4. High deserts and plateaus 

5 . Heavy snows 

6. * Grasslands 

7. Lone mountain ranges 

• 

Industries (Activities) 
Winter sports, metal mining, 
lumbering 



PACIFIC COAST 

1. iLong, fast flowing rivers 

2. High mountain ranges 

3. Wide variation of rainfall 

4. Below sea level 

5. Fertile valUys 

6. Mild to hot temperatures 

Industry (Activities) 

Electric power, motion picture 

industry, paper and pulp 
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WE DEPEND UPoi COMMUNITY WORKERS 
Lesson Six 

I 

Concepts i 

' Citizens in a community depend upon all workers to do 
their jobs*"^ j 

When workers in an occupational facility do not do 
their jobs, the community must take other actions. 



Performance Ubjective 

Given a work stoppage situation , the learner 
will make one prediction as to the effect upon 
the community if one occupational facility 
did not function. 



Lesson Time 

55 minutes 



New Vocabulary 



Occulta tionai\^ 

facility - a building where community helpers work 



79 

65 



Prerequisite Knowledge 

Knowledge of the int-rdependence of the community and 
its workers* 

Knowledge of the term "community occupations" 



Resources Required 



FOUND WITHIN LESSON ACQUIRED DY INSTRUCTOR 



Assessment item 


Drawing paper 


Song Policeman Lee 


Crayons 



Instructor Preparation Tasks 

Prepare possible "projDlems" related to local occu- 
pational facilities. Refer to sample problems in 
the tasks section. 

Duplicate a copy of the assessment item for each 
learner. 

Read Role-playing strategy included in the appendix. 
Loam the song Badxceman Lee, page^87. 

Instructional Procedures 



INTRODUCTION 

Two lessons ago we talked about how worke-.s in different 
occupations. depend upon each other. For example, when the 
railroads provide .railroad cars to carry vegetables and 
fruits to different parts of the United States, they depend 
upon fruit and vegetable companies to keep thci cars full. 

Today we will play a game. We will think of an o'ccupation 
we have studied and decide what could happen if ,cne of ,the 
workers in an occupational facility did not do his job. 
An example of an occupational facility could be the post 
office, the railroad company, the fire department, the 
ice company, the city offices, or any other facility whose 
workers perform a service for the community. 
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TASKS ■ ■ • ' 

Assign each learner to a "game committee" by counting off 
from 1 to 4. Have all the I's get together and choose a 
chairman, then the etc. 

To play .pur game, we will first list some^ occupational 
facilities. Your group will be given a^ problem concerned 
with workers in an occupational facili'zy not doing their ' 
jobs. The chairmart will read the problem to the group. 
Each of you in the group will try to think of one thing 
'that- can happen because of this problem. . , 

V Choose someone in your group to write down the results of 
your problem. 

Now that you have written down what would happen if some- 
one didn't do their job, decide on a possible way to solve 
the problem without the help of the workers ^or workers who 
can't do their job. 

For example, you might be given this problem. The only 
veterinarian in your 'community moved away suddenl;^ to accept 
a veterinarian job in another community. What couid result? 

Possible responses: . ^ 

' ,1. The animals may be in danger. 

2. It would be expensive to 'take them to a veterinarian 
who is far away. ' 

' What could be .done in the community to take care of this 
problem? 

Possible responses: , , 

'' \ 

1. Try to find another veterinarian to come to the 
communi'ty . 

2. Call the county health department, explain your 
problem, and ask them for help. They might set 
Up a temporary clinic in a church or a school to 

, give the shots that are needed for animals. 

* «^ 

While in your group, you will thBse things: 
Write on the chalkboard . ^ ^ 

• 

1. Read your problem. 

2. Write or tell what can happen. 

3-. Write or tell what actions may be taken to 
^solve this problenj.. ^ 
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To show the results and other actions, you may either write 
them down and repoirt to the larger' group, or you. may" tell 
it in your own- wor^Js. 



Refer to Role-playing strategy includedT in the appendi^^x , 
Name some occupational fefcilities in 'our coiiununity. 
Possibly responses: 



1. Pir.e department 

2. Post office 

3. County 'health office 
4* Police, department «f 



7. I'ish and game department 

8. Sanitation department . 
. 9. Electric company 
10 , Gas company 



5. -School bus^ departnjent 11. jfbe company 



6/ City bus company-* 



12; Railroad company 



Let eavh group chairman draw a /'problem" from a container . 
Read occupational facil i ty^^bblems to ,the entire group 
before QxpQc*-ing the Icarncr^s to propose solutions in their 
^commi ttees , Assignment of probJems hay be decided v.pon by 
learners ^volunteering for ^ problem that interests them. 



Example problems: 

1. / A'house caught on fire. The workers in the fire' 

department are all sick and cannpt answer the 
.call^ If the fire deparcment is unable to* 
answer^the call to a f j.re "^or other emergency,^ 
what can happen as a result" of this problem, ' ^ 
and what can be done 'to solve this problem? • 
Decide on another way ^to handle it. ^ 

' . * ' " ' 

2. The county health office burned to thei gfound. 

The equippient and medicine wexw destrpyed .in 
'the .fire. The community nee(ds toDroyide shots' 
for the children an(^^ animals Tnrf th9 community. 
What can happen as 'a result of this problem? , 
What can the community do^to solve the problem? 

3. The fish and jgame department has only one man ^ 
assigned to our community to protect our birds 
and animals. That man did not come- to work one' 
day and d^fed^ not tell' anyone that he was not 

^ returnj^ia. Wljat-can riapperi,*as^ a result of 
*thi|s problem? What can the^ community.^do abt)ut 



4, • The sanitation department has assigned a crew of 
men to each neighborhood in the city to collect 
the garbage • One crew of men -was involved irr\an 
accadent. No one was hurt, but the] garbage truck 
was* damaged and would rot run. What can happen" 
. as a result of these men no"t being able to do 
^ their jobs? Wha^t can be done to help solve the 
p^obl^m? • " - — _ 

' ^ • 1 _ 

After allowing the learners time for sha-xring solbtdons 

to each of the problems, summarize the SQlutions' and point 

t^u'h the importa^nce of this particular occupational facility 

to the community and hpw we in the community depend on them 

to 'carry out thei^r jo}5s well\^ ' ^ 

Relate our dependence on these workers in occupational 
facilities to other ways w.e depend on each other: le'arners 
depend on teachers, teachers depend on learners, etc. 
Following this di scussion , prepare learners, to listen for 
a summary , ^ . ^ . 



SUMMARY ' y 

Today we talked about some workers • Sometimes problems 
arise that make it dijff icult for workers to perform their 
work. We decided ,in our groups how these problems could 
,be taken care o*f in another way. We discussed "how we de- 
pend upon every person to do his job. You depend upon 
me to do my job, '^a*^^ I (depend upon you to do your job. We 
a"*:l depend upon people in different occupational facilities 
to do their jobs, * When something happens which prevents 
them from doing their job, other ways irtust be found, and 
sometimes' this causes inconveniences to people. Next time 
we will talk about a worker who did not take care, of all 
his responsibiiliBies in connection with ^'th^ task he was 
to perfojrm, ^ 



SUPPLEMENTAL ACTIVITY • ' . 

What wot)ild happen if the adults in the family did not do 
their jobs? Discuss orally or draw pictures. 

Visit. an occupational facility in the community. 

Sing "Policeman Lee." ' 

What vould happen if Policeman Lee did not do his work 

each day? ^ - ■ * ' ^ ' . 

* 

Possible response: '■ We* would noh be safe 



Assessment Procedures 



DESCRIPTION/DIRECTIONS 



) 



Pass out a capy of the as^^essmefit iten. to each learner* 

This pictorial multiples-choice i^em is used to assess 
achievement^ of the objective, Pc^int to" each picture in 
'turn and say e^g., "Number 3^ shows people ' riding bi- . 
cyclegy driving cars ^ and walkingi to their iestina±i,ons , 
Continb^ the explanation using tFfe 3 phrases below. ' 



2, 
3. 




People riding bicycles, driymg cars, and 
walking to their destinations! 
One person\sitting^-n the park 
Three busesV filled \7ith people, driving 
on the street 



DIRECTIONS 



Everyo3:ie ai the bus company took their vacation at 

the same time. Circle the number above the one picture 

that shows Vriat might happen in the community. 



KEY 
1 
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WE NEED RESPONSIBLE WORKERS 
Lesson Seven 

Concepts 

« 

People depend on workers to do their jobs. 

When workers do not do their jobs as well as they 
should, many people are affected. 



Performance Objective 

Given a situation in which a worker dees not 
fulfill his responsibilities , the learner will 
explain two consequences of this situation. 











Lesson Time 

55 minutes 










Prerequisite Knowledge 






The meaning of success 

. / 






Resources Required 






FOUND WITHIN LESSON 


ACQUIRED BY INSTRUCTOR 


; 


Story Wilted Vegetables 

■ \ 


Chart paper or cards 




Assessment item 


Film "X am Dependable" 
11 min, color. 


• 
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Instructor Preparation Tasks 

Print the words in the introduction on a chart or on 
cards. 

Read the story wilted Vegetables r which is included 
with the. lesson. 

Duplicate a copy of the assessment item for each 
learner • 



Instructional Procedures 



li^TRODUCTION 

yin our previous lesson, we talked about what happens to 
us or other people in our community when someone does not 
do his job for some reason. Sometimes there are reasons 
that are all right, but sometime^ it is not all right, 
like the man who did not come to work and did not tell 
anybody. Today we are going to talk about what might 
happen to a person who does not do his job as well as he 

o should. First, we will look at a list. These words will 
appear in a story you will hear today. 

Go over the list of words verbally . 



Approached 

Friends 

Laughing 

Playing 

Welcome 



Pleasant 

Unhappy 

Angry 

Greeting 

Happy 



Some of these words express a feeling, 
Possible responses: 



1. Laugning 

2. Unhappy 

3. Angry 

4. Happy 

5. Hungry 

6 . Enthusiastic 

7. Worried 



Hungry 

Enthusiastic 
Successful 
Y^elled 
tjorried 

Which ones are they? 
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The word meanings will become clear in either the story 
or the classdiscussions. 



TASKS 

Listen for each of the words in our list as I tell you 
the story of wilted vegetables . We will talk about the 
words which express a feeling after we hear the story. 

Tell the story "Wilted Vegetables.'' 

Ask individual learners to identify one listed word they 
heard in the story. Dxscu.ss with the gro up how each of 
these words affect relationships at school: yeJLledr 
worry, success, succeeds , laughing , unhappy, angry, 
happy, hungry, enthus iastic^. 

How do you think Max felt when the grocer yelled and 
told him to get out of his store? How would 'you have 
felt? Name some words that describe how you would feel. 

Response: ^ 



1. Unhappy 

2. Want to hide 

3. Run away 

4. Unsuccessful 



Discuss the story . 

What could have happened to his family if Max had not'had 
the ^courage to go ahead and' try to sell his produce? ' 

Possible response : 

They would have had no money to buy food for the 
winter. 



How would the family feel? 



Possible responses: Disappoinfceci, b^'aredr Minqi^ 
What was Max's success? 
Possible response : 



He sold his vegetables, but he was not^s successful 
as he might have been had he gone to -Market when he 
should have. 
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What do you think Max learned from the experience he had 
of selling his vegetables? 

Possible response: 

He learned to be more responsible in the future. 



Discuss with learners other situations in which a person 
does not do his job for some reason (no judgme^nt) • 



Example: ' 

• - ' 

y — ^ ^ 

In a factory, the group of workers in each department 
is paid a bonus which is a gift of extra money for 
the week, if they meet or do better than the goal 
they liave set for themselves to complete. In one 
department of this factory, /the seven workers decided 
to work very hard to earn a bonus for the week. One 
worker did not show up. An inexperiencsd worker took 
over. Work was slow. The workers did not meet ®ieir 
goal. Fellow workers did not get their bonus. 



Example : 

A fireman did not show up for work on time. He came 
20 minutes late* The men were called to an early 
morning house fire. They were shorthanded because 
one fireman was not -there on time, so they took longer 
getting ready to go to the fire. They also took long- , 
er to get the hoses to the house which was on fire. 
The fire did much damage that could have been pre- 
vented if just one more man had been to work on time. 

In the^ situations Ke^just talked about, what things happened 
wh4.ch may have caused the factory workers to miss their, 
bohus and the fire to cause more damage than it should? 
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Possible responses: 

1. Worker not showing up on tin\e 
2: Worker not reporting for work 
3d An inexperienced substicute taking over 



SUMMARY ' 

Today we have found new words to tell us how we feel, and 
we learned that sometimes it takes courage to try new 
ways to find success. We also learned. that if a worker 
does not fulfill his responsibilities, he and perhaps 
others may not succeed in doing something they would like u 
to do. Next time we will talk about the needs we have as 
human beings and how we depend'' on others at home, in school, 
and in the community to meet those needs. 



SUPPLEMENTAL ACTIVITIES - 
Learner Directed 

Interview others to see what they do that makes them feel 
successful. Ask if they have done anything new that led 
to success. . ^ 

Draw a^ picture of something you did that made you feel 
successful, such as 

1. baking a cake. 

2. tending a baby.. 

3. playing with others. 

Assessment Procedures 

DESCRIPTION/DIRECTIONS 

Pass out a copy of the assessment item to each learner. 

This pictorial multiple-choice item is used to assess 
achievement of the objective. Point to each picture in 
turn and say e.g., "Number shows a woman looking for 

a newspaper ." Continue the explanation using the 3 
phrases below. 
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1. Ai woman looking for a newspaper 
2.. A iaan picking up a paper 

3. A Newspaper office person pointing for Johnny 
to leave 
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DIRECTIONS 



Johnny has a paper route. He delivers papers early 
in the morning to the people in his neighborhood. 
One morning he was too tired to get up to do his job 
Circle the number above the. two pictures, which show 
what might happen because Johnny did not do his job. 



KEY 
1, 3 



\ 



\ 

\ 
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Lesson 7 

WILTS VEGETABLES 

Max Conway tied his horse, L|Acky, to the tree near ' 
the bubbling stream. He approached his two friends, who 
were laughing and running through the stream playing tag. 

The trees and bubbling stream offered a welcome 
refreshment for Max this hot day on his way to the market 
place just ahead. ^ 

Max's friends spotted him and shouted together, 

"Hi, Max! Come on down to play." " . 

I 

"Hi, guys," Max replied. 

Before decending the bank of the stream. Max 
checked over the covered vegetable wagon pulled behind 
Lucky. He recalled his task for today. Mother had 
said, "Max, you are our good salesman in the family. 
A successful salesman must get to the market early. 
Then the vegetables* can be sold before the other farmers 
wheel their vegetables into the market. When the vege- 
tables are fresh, you will get a better price for them. 
Remember, Max, if you do not sell the vegetables to 
somebody, your family will be hungry this winter." 

"I will cool myself for just a short while," Max 
thought, "then I will go on to'^the market place and still 
be earlier than the other farmers." 

V 

\ 
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Max removed his shoes to cool his feet v;hen his friend 
Joe ra-n *up beside him, tagged him, and shouted*, "You're 
it."^ 

Max was a fast runner. -He could not reach Joe, 
but he tagged Billy just as Billy tried to ascend the 
bank of the stream. He was happy playing wit;h his . 
friends . 

The game of tag lasted a long tfime. The boys finally 
threw themselves down on the grass laughing) Joe broke 
the spell with "What do you hav^ to sell in your caurt 
today. Max?" . • 

"Oh;'^ said Max worriedly, "the sun is high in the 
sky. I pust hurry to the market place to sell our 
vegetables before the other farmers get ther.e . " 

Max quickly untied Lucky from the tree, climbed on 
.the seat in front of the gart, and waved goodbye to his 
two friends. ' * 

As Max pulled into the market place, he noticed 
many of the farmers packing their things and pulling out. 

"Where is everyone going?" Max asked one of the 
farmers who was leaving . 

"Our vegetab'les have.'^een sold," said the f;^. mer. 
"The people came early to the market place while the 
vegetables were ,fresh." 

Mas looked up and/ down the street. Most of the 
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buyers were gone for the day. Max thought, "Ther.e must 
« 

be someone who will buy my vegetables-" ^ ^ 

' . .! , 

A big sign read: "Vegetables — We specialrze \ i ^ 

fresh vegetables.'' 

Max thought maybe the man in the store would buy 
his /vegetables- Didn't his moUver say he was a. good ^ 

• / ' 

salesman? ^ 

/ 

' • Stepping inside the store, he approachysd" the man 

V 



in charge and showed him his cartload-^f vegetables. 



'"Those wilted vegetables^^yelled the man angrilyA 
"Get out of my store 1" 

M^x was not feeling good about himself. If he Sid 
not sell his vegetables, his family would go hungry in 
the winter. This thought made him v^ry unhappy. Mak 
passed slowly down the street shouting, "Vegetables' for 
sale." ' ^ ^ ' " ' 

"Let me . 3e your, vegetables , young man," came the 
voice of a pleasant man. May. pulled the cover off the 
vegetables slowly. 

"My name is Fred Martinez. I own the an'mal feed 
store," the man said. "If you cannot sell your vege- 
tables to the vegetable store, I will buy them for half 
the price to feed tq the animals." 

Max hung' his head, "I have already been to the 
vegetable store^ and the man said to get out of his store 
because my .vegetables are wilted." 
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'*Bring your cart over to my store," said Mr Martinez 
As Max began to unpack t'he.^ vegetables, he noticed 
that unHer the top flayer of wilted vegetables^ the 
vegetables looke<^ better. They actually looked crisp 
and fresh. 

"I, will take all of your wilted vegetables on the 
top layer," said Mr. Martinez. "Then go back to the 
vegetable store to sell your fresh, crisp vegetables to 
the storekeeper there. 

Max happily led Lucky back "to the vegetable store % 
with his fresh vegetables. 

The storekeeper took some vegetables from the cart.. 
"Yes/ good!." he said as ohe felt the fresh, crisp 
vegetables. "JGive me> what you have.. If I can sell them 
I will pay you well. Come back in two or three days." 

When Max return'fe^ *£o the storekeeper, his heart 

beat* fast. Had the storekeeper sold his vegetables? 

The hearty reception'^l^e received as soon as he set 

* • 

foot in the dopr startled him. "Coiiie in, bby.. Come 

I . . ' . ^ \ 

right inl" the storekeeper hailed him. "You are a Very 

I ^ ' c 

successful- fanner . " 

' After such, a greeting. Max was not afraid to ask, 
"HaVe * you' sold my vegetables?" 
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"Yes," said the storekeeper, "can ycu bring ruore?" 
"Yes/' said Max enthusiastically- "Now my family 



will not be hungry, in the winter. Thank you, thank you 



/ 
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WE ALL HAVE NEEDS 
Lessen Eight 



Concepts 



All humans- .have noeds that must be met to remain \ 
healthy and happy. 

We depend on other hximan beings to satisfy some 
of our needs. 



Performance Objective 



\ 



Given examples of^ individuals Experienc- 
ing a need, the learner will state two ^ 
possible ways' an individual might satisfy 
tha t need . 



LtssoN- Time - 

55 minutes 



N^w. Vocabulary 

iVeeds -things necessary order for us to live 

^^^^ * 

\ 

Prerequisite Knowledge ' * ' 

Depd^dency on others 



.1 
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Resources Required 

FOUND WITHIN LESSON 



ACQUIRED BY INSTRUCTOR 



Ma-slow ' s Human Needs 
Chart, (included with 
lesson) 

Assessment item 



Bulletin board with title 
Our Needs 

Chart and rack 

Butcher paper or large 
construction paper for each 
learner's "needs" illus- 
trations 



Instructor Preparation Tasks ^ 

Have information available for the lesson. 

Go over Maslow's "Needs" to interpret them in 
children's language. 

/ 

Prepare the following: / 

1. Sign-up sheets for smalA groups and 
"needs" sheet behind i/t 

2. Bulletin board with th^ title Our Needs 

i 

Acquire butcher paper or large construction paper 
for each learner ' s illustrations . 

Duplicate a copy/of the assessment item for eacjh 
learner. 



Instructional Procedures 



INTRODUCTION 

In the last few 
depend on others 
if they are not 
is.xhat we have 
tax us. Today, 
needs we have in 
needs and discus 
groups: to. decide 



lessons, we have talked about how we 

to do thihgs for us and the consequence)5 
done. The reason v;e depend upon others 
certain needs. Others help meet our need 
we will develop a chart identifying the 

our lives. We will talk about these 
s some examples. We will work in small 
ways, these needs ..may. he met. . 



TASKS 

Have a chart available to record "needs" as they ane 
decided MPon jointly by the instructor and class* The 
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instructor , /nay refer to "Maslow's Human Needs" chart for 
\ informaticn^^' but it is not desirable to use this techni- 
^cal language^ with the children, 

^What are some things that are necessary in order for us 
to live? 

Possible response: We need food, water, and air. 

That's right. Our needs are things that are necessary in 
' order for us to live. 

Each of us fias other needs besides food, water, and air. 
We need some things to be happy. We need to feel safe . 
Can you thiak of other needs you and I have? 

^ Possible responses: 

^ 1. We need to be supported. 
J 2. We need to be accepted. 
3. We need to be loved. 
- .4^.„We -need^-to do— somathing---MeLl,l*» • 

^ ^ J?e need to like ourselves and others. 

e! We heed to be complimented when we do something^ 
we 1 1 . 

7. We need to do things that we enjoy. 

write these^ on the chart for independent ijeference later 
in the lesson. 
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Remember, we often times depend on other^4 to meet our ' 
needs. , / 

Let's discuss our need for food, i Name feome ways this 
need can be met. 

If they say parents provide for this need, ask how the 
parents get food. Write responses on chalkboard. 

Possible responses: 

1. We can work- to earn money to .buy food. 

2. We could grow our own. ^ 

3. We could trade something^ else we have for food 
that others grov;. 

' y 

Emphasize dependency . 

Whom do we depend upon to meet this need? 
Possible responses: 

1. Parents or adults 

2. farmers . ^ 

3. Grocers ' 

105 
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Now let's talk about our need to feel safe, 
ways this need can be met. 

Write responses on chalkboard . 

Possible responses: 

1. A home to live in 
\ 2. Some rules and laws to live by 

3. An adult to help take care of us 

Whom do we depend upon to meet this need? 

Possible responses: ^ 

1. Parents or adults 

2. People in construction 

3. Our government 



Name some 



When complete/ the "needs" chart may look something i i V-e 
this : 

\ 



OUR NEEDS 



Body Needs 

Food 

Wat,er 

Air 

Clothing 
Shelter 



Safety Needs 

Freedom from fear 

An adult to take care of us 

Acceptance 

A home to live in 

Rules to. live by 



Self-Respect Needs 



Feeling good about ourselves 
Having others feel good 

about us 
Being recognised 
Being organized 



Love Needs 

A feeling of being needed 
A feeling of being loved 
A feeling of belonging 
A feeling of importance 



Other Needs 

Doing something creative 
Finding meaning in life 
Appreciating beauty 
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*(Stop here if le''>son is too long for your group. Skip to 
the summary,) ^ 

Below are othor oxamples of needs whic)^ may be used in 
*-he small group "'activity to follow. Use words the learners 
understand . The instructor should copy the appropriirte 
number of "needs" from the list below. Those should be 
tacked up under the sign-up sheets. 



1. 
2. 
3. 

4. 
5. 
6. 

7. 
8. 



Being accepted ) 
Being supported ) — 

Being free from harm ) 



•-Security or safety needs 



Water . 
Clothes 

V7armth - shelter 



) 

) Physiological n^eds 

) . 



A feeling of 'personal warmth ) — 
A feeling of being important ) 
in a family ) 



— Belonging or 
love needs 



9. Feeling good about ourselves 

10. Recognition 

11. Having others feel good - 
about us 

12. Doing something without being 
told 

13. Knowing how to survive in 
spite of ^environment fiazards 
(masteri-n^ tKe environment) 

14. Beina organized 



Esteem or 

self-respect 
needs 



15- Appreciating beauty ) 

16. Doing something creative ) 

17. Finding meaning ia life ) 



—-Self -actualizing 
needs 



You will be working in small groups on- a "need" hidden ':>ehind 
the sign-up sheet. You and the members of your c oup -will 
read the "need" and decide two or three '/ayfj this need may be 
met. Yoo w\ll ch6ose someone to v;rite thei^e wfiys on a paper 
to share ^with the class after -you are finished* Draw a pic- 
ture illustrating your need and the v;ays you can think o€ to 
meet this need. Write dov/n the people you depend on to meet 
these needs. , ✓ - # 

Divide into small gronps, no more than five to a group. 
Have several sign-up sheets with fivQ name spaces. Have all 
learners sxgxi up for a small group. Decide upon a signal 
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for lis toning f for assembling into small groups, and 
regrouping into a large group. 

Group learners in a designated spot in the room where 
they are to select a spokesman . 

Give ' listening signal and instruct the learners to look at 
the name of the need they w,ill he working on. They are to 
decide, as a group, several different ways to meet that 
need and the people^Jihey depend on to meet that need . 
Refer to the "food", need on the chalkboard . At the end 
of 15 minute,s , t.he spokesman will have the assignment 
written down and illustrajbed to report to the large 
g roup . The spokesman is responsible fox encouraging 
all members to participate . With the various parts of the 
assignment , there is enjough tc involve all of the learners 
in the group. At the dnd of 15 minutes, give the signal 
again and reassemble in a large group. 

Each group spokesman will report the gropp decision for 
alternatives or ways of meeting a specific need. One 
or two of the other group members may share the illustra- 
tion. Allow time for auaience discussion of other possibl 
ways to meet a noed. Compliment each group on the parts 
of their presentation which warrant a compliment . 

Prepare learners to clear materials away and listen for 
,a summary. 

Following the summary , assemble the needs illustration 
on a bulletin board called "Our Needs." 



S UMMARY 

Today we have developed ana talked about some human 
needs. We have learned about different ways to meet 
these needs and how we often depend oa someone else to. 
meet the need for' us. We worked in small groups to 
help each other decide on ways to meet these needs. 
We illustrated the ways we can meet these needs and 
shared the results with the rest of the class. Our 
bulletin board will remind us of what we learned today, 
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In our next lesson, we will 'talk .about the needs we 
have* at school and which school workers help us to 
meet 'these needs. 



SUPPLEMENTAL ACTIVITIES 

Learner Directed • * 

Given a magazine, cut out pictures describing your school 
needs. Make your own scrapbook, adding captions or 
a story. 

V/rite a story about school needs. Draw and color your 
own pictures. 



Assessment Procedures - 



DESCRIPTIOH/DIRECTIONS ' 

Pass out a copy of the assessment item to each learner 

Two pictorial multiple-choice items are used to. 
assess achievement of the objective. Point to each 
picture in turn and say e.g., "Picture number 1 
shows an adult sewing a dress. " Continue the explana- 
- tion> using the 5 phrases b^low. 

1. An adult sewing a dress 

2. An adult reading a story 
3i A child crying 

The pictures in the second item are: 

4^ A family hugging 
5. A boy sweeping 
5 . A boy cooking 



DIRECTIONS 



Item One: Tonya needs a iHew dress. Cirv^le the 
number above the picture that shows a way Tonya 
might satisfy her need 



KEY 



91 

109 



/ 

DIRECTIONS 



Item Two: Derek is hungry » Circle the number 
above the piqture that shows a way Derek can 
satisfy his need for food» 



KEY 
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Name 
Date 



Lesson 8 

ASSESSMENT ITEM 




/ 



Lesson 8 



MASLOW'S HUMAN NEEDS ^ 



SELF-ACTU^IZING NEEDS 



ESTEEM- NEEDS 



BELONGINGNESS OR LOVE NEEDS 



SECURITY OR SAFETY NEEDS 
PHV.qTnT.nr; iCAL NEEDS 



^'iqure 4 

t 

/ y 

The following list shows the general levels suggested 
by Dr, Maslow^ and a brief description , of the needs which 
emerge at each level. - - \ 

A. .Body Needs (Physiological) 

1. Physical needs (air, water, food) 

2. Environmental needs (clotheS/ warmthj 

3. Normal maturation 

Bv Security or Safety Needs 

1. Freedom from fear 

2. Support 

3. Acceptance ' ^ 4 

4. Consistency 
/ 5. Congruency 

C. Belongingness or Love Needs 

1. Sense of personal worth 

2. Need for acceptance 

- 3. Need for role identification 




New 



J ^ 

■'"ILbrah^ G. Maslow/ Toward A Psychology of. Being 
Jersey: D. Van Nostrand Compahy, 1962; p. 1 23-25/ 67. 
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MfsLOW'S HUMAN NEEDS 
(Continued) 



Lesson 8 



D. Self-Respect Needs \ 

1. Need. for personal recognition 

2. Need for self-discipiline 

3. Need to master the environment 



E. Self-Actualizing Needs 

- ■ ■ " • "1 

1. Need for aesthetic be'puty 

2. Need for creative fulfillment 

3. Need to find meaning m life 



7 
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SCHOOL WORKERS MEET OUR NEE5|^ • 
LjEssoN Nine 



Concept ■ . / ' " 

x" W^e have school needs thdt must l^e ,met by school" 

/ - . • 



workers . 



Performance Objective/ . - \ ^ 

/ 

Given three se^parate school needs, the 
learner will /id;entify the school worker 
who helps to/meet each need. 



Lesson Time ' • / 

55 minutes * 

New Vocabulary . • ^ • ^ \ 

Taxpayer -'A citizeh who pays taxes. -Some of; the 

-^axes are used to^support the schools. 



Prerequisite Knowledge 

The meaning of the word "need" 
How to follow directions 
How to use scissors 



Resources Required 



\ 

FOUND WITHIN LESSON ACQUIRED BY INSTRUCTOR 



\ — ■- ■ ■ ~ - 

^ Pattei^n for paper 


Chart' and rack 


dolls . 






Rulers ' 4 


i . Assessment item 






11 ^/2'N^15" paper for 




paper doirNqutoiits 




11 1/^" X 15" coastruction 




paper for . backgrounds 




Scissors 



Instructor Preparation Tasks 

Retain the chart, of heeds used in the previous* 
lesson (Lesson 8) . ' 

Acquire the foriowlngg^ ^ 

1. Chart paper^br a ligting of school 
needs. ,\ . « ' 

. 2. Scissors and 11 1/2" x 15" paper, for cut- * 
^ outs j(butcher paper is adequate) . 
3. Ruler^ for each learner. 



Prepare patterns for 'paper doll cutouts (an 
example is included) . 

Enlist the help of older learners or volunteer 
• mothers during rhis hour. 

■ - \ - X 

Organize the materials' for paper doll cutouts. 



Duplicate a copy of the assessment item for each 
learner. , 



Read Demonstration Strategy included in the appendix. 



Instructional Procedures 



INTRODUCTION 



erJc 



Last time we discussed the "needs"* we have as » human beings 
.and how we depend »on others to'help us meet these needs. 
Let's go over some of these needs on the chart we used 
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witfi our^ last lesson, 'They are food, clothing/ love", 
air,, waterl etc. Today we will talk ^abbut the needs of 
a' school anci. put\ these needs on a chart. We will also 
name the school wprkers' we depend upon :to help meet 
each need. We will make some cutouts showing three 
s(^ool workers. 

The word I will write on the .board is taxpayer who 
is a person who pays taxes. Some of -these taxes are ^ 
used to suppgrt the schools. The cutouts you will'^ 
make will sbow how our school helpers work hancj in ^ hand 
to meet our school needs. ^ / 



TASKS ' ' ^ 

Name some things we all need at school in order to learn 
and to be happy and healthy. ; 

As the childr-en res^pnd, write suggestions on a chart{. 

Possible responses: . ^ 

1. Av place to learn 

2. Rules* for safety 

3! Care when we get sick 

4, To be tau^ht 

■ 5. To keep our buildings clean 

6» To have supplies 

7. To be accepted 

8,. To- be complimented ^ 

9.. To eat ^ • , 

10. feel good about ourselves 

Which of these needs are being met at our school? 

Possible response: All of them 
Who takes care of each of these heeds? 

Possibly responses: 

1. A place to- learn 1. Taxpayer, instructor, 

principal 
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2. Rules for safety 

3. pare when ^ we get 
sick 

4 • To be taught 



5 / . To keep our 

• building clean ^ 

6. 1^ have supplies 

7. To be accepted 



8, 
9, 
10. 



To be compli- 
mented 
To eat 

To feel good' 
about myself 



2. Principal, instructor, 
nurse , learners . 

3 . Nurse , instructor, 
^)arehts or adults at 
home, principal 

4 . Instructor , principal , 
and all other school 
wo^rkers 

5 . Custodian , learners , 
instructors, and oth^er 
school workers 

6 . Principal, instructor, 
taxpayer 

7 . Learners , instructors , 
and other school 
workers 

8. Instructors, learners /, 
principal 7 

9. Cafeteria (workers, 
adults at home 

10 . Learners , instructors 



Remember, each of - yofl is a school worker. What respon- 
sibility do you have towards meeting these school needs? 

Possible responses: 

I come to school every day, clean^ up after myself, 
'and play safely. 1 am not wasteful. * I wash be- 
^ fore lunch and after using the restroom. I do the 
best work I can. 

P/ith the help of the learners , include all school work- 
ers on the chart opposite a need, as in\the example 
above . 

Before we begin cutting out pictures of the three 
school people who meet our needs, each of you will iden- 
tify the three people you feel help you the most. Not 
all of you will choose the same three people.,. Look at 
our chart to see if all of the school workers are list- 
ed. Can you think of 'any who need to be added to our 
list? 



\ 



Possible responses : 
1. Custodian * 
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2, . Cafeteria worker 

3, Grounds people 

4, Nurse 

5, Teacher .aide 

6, Librarian 

*(Stop here if lesson is too long. Skip to SummalryJ 

Give each learner a rulerr one large paper for paper 
doll cutting, one large paper for hrckgroiind , and f 
paper doll pattern. If the , fol low! x^g paper, folding 
process appears to pe too difficult for your partic- 
ular learners , you may arrange to have the papers 
prefolded. Refer to Demonstration Strategy included^ 
in^the appendix . . . ' \ • 

Each of you will take your ruler and point to the num- 
ber five. The number five means five inches. Beside 
.the number five is 'a line longer than the lines beside ^ 
it. This is the point frpm which we will measure. 

\ 

Demonstrate on the chalkboard. 

Take a dark crayon knd mark your ruler below the line 
beside the number five. 



' < — 5 in. 




I. 



Now, » each of you will follow directions carefully to 
fold a large paper in three parts. Lay your paper so 
the long part is going across. 

Demonstrate this process. 

Each section will measure five inches. Pu^ the^ end of 
the ruler at the very edge of the paper and put: a mark 
on your paper where the crayon mark is located • on your 
ruler. Do this two times, both at the tpp of the paper 
"and at the bottom of the paper. Fold the' paper two ^ 
times so that when it is opened, three parts are show- 
ing. 
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This is the first step. Next, we will fold the pape'r 
like an accordian. Fold the. edge of the paper ov^r to 
.the 'first fold.' • . 

Demonstrate this process 

* 

Then turn ^the paper ovet to fold in the .other direction. 
.Continue until the. paper has been folded to the very end. 





Place the straight edge of the paper doll pattern ^on 
the fold of the papet. Do not -cut until I* see if it is 
placed correctly. • - v • 

Check placement 'for every learner. ' \ 

Now, trace airound and then cut around the patteifn. The 
pattern 'looks like a lady, but after the paper dolls are 
cut out I will show you how to cut the skirt and hair 
away to make it look like a man if you choose a man as 
your school helper. 




Figure 




Principal 



Custodian Instructor 
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show learners how to cat away skirt and hair as in Fig- 
ure 1 to resemble a male figure. 

Paste figure's on jbackground paper and identify the 

school workers you decided upon- (See Figure 1 for the 
example.) • ^ ■ 

Share Y^^^^ finished pidtures with the rest of the class, 

and— te-ii what needs these workers help to fulfill. 



SUMMARY 

Today we have discussed our school needs. We put them 
on a chart. The needs we decided upon were .... 

Go over the chart fo^ review*^ . \* * . 

We learned to follow directions and to use the ruler. 
We named three school workers who help us thei most. ' We 
*made paper dolls of these workersv 

Next time, we will^alk about one task we can feel good 
about doing. The ^reason we will feel good is"" because 
we will d9 it well by planning, preparing and practic- 
ing . 



SUPPLEMENTAL ACTIVITIES 

\ 

A school worken guest speaker may come to s^hare how he 
meets specific*jschpol needs* , . 

Learner Directed: 

^ Draw a picture ot three school workers who may laeet a^ 
specif ic 'school need. 



Assessment Procedures 

DESCRIPTION/DIRECTIONS , 

Pass out a copy' of the assessment item to each learnes. 

This pictorial multiple-choice item is used to assess 
achievement of the objective. Point *to eagh picture in 
turn and say e.g., "Picture number 1 shows a teacher. 
Continue the explanation using the nine phrases below. 

( 

\ ■ 1-21 • . 

^ *. 10.2 . , 



To learn 

1. Teacher 

2. Secretary 
3,. ' Nurse 



7 



To fee l safe 



• 4. Cafeteria worker 
' 5. School nurse 
6 . Custodian 



To dab 

7 . Teacher 

8. Curtodian 

9. Cafeteria wo^'ker 

DIRECTIONS 

Efach of these pictures shows school workers who 
meet our school needs. The three needs are \to 
learn, to feel 'safe, and to eat. Circle tihe num-- 
ber above one of the pictures in row one that 
shows the worker who helps you most to learn. In 
row two/ circle the number above the picture of 
the s^ihool worker who helps you the most to feel 
.s^fe.'\In row three, circle the number i above the 
picture^ of the school ^worker who helps you the 
most to eat. 



'KEY 

1/ 5, 9 



/ 
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FEELING SUCCESSFUL 
Lesson Ten 



Concept 



Workers can feel success if they plan, prepare, and 
j)ractice. 



Performance 

Given 



Objective 



a task assignment and examples of 
variods activities , the* learner will 
identij*fy one activity which would prepare 
the individual for success in the task 
assignment* , 



Lesson Time 

50 minutes 



New Vocabulary ^ 




Pre pair e - get ready 




Success -.doing' well 


V M 


ResoCrces Required 


4 ^ 


FOUND WITHIN LESSON 


ACQUIREID BY INSTRUCTOR 


Math worksheet 


none 

\ - 


Math key 


Assessment item. 


■1- 
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Instructor Preparation Tasks 



Duplicate the following items: • " • * 

1. A copy of the math worksheet for ea*ch 
learner. 

2. A copy of the assessment it^m for each 
learnejLH ' - . ' - 

^ . Be sure math is on a level so* that all learners^ can 
be successful. 



Instructional Procedures . 

INTRODUCTION 



In the last lesson 
the /scTiool v;orkers 
of ^.those needs hadV 
when it comes to le 
fee*l good. 

I will .write two mo 
board \that we will 
To have success, We 
do* something well , 
successful . 



we talked about pur s<^hool needs and 
who help lis meet* those needs. Some 
to do with feeling good about ourselves 
arning.. When we do j something well, We 

. ■ . - .1 I • • 

rds and their meanings^ on the chalk- 
need to know today. ( One is success* 

do something well.j Remember, when we 
we feel good about ourselves. We feel ' 



Anot^ier 'word we need to know is prepare'* When we prepare, 
we get ready. Before we can feel successful in completing* 
a task, we must get ready by preparing ourselves. 

* I • * * ' ' 

Today we will dt onstrate the importance of preparing our- 
selves for a tasK before wfe do it so we will feel successful 
in the task. 'We wi-11 do ten math problems^. Most of you 
should get- all of them correct because we will prepare 
ourselves well before we start,. Everyyworker must prepare 
himself before he can feel\ goo<J about jnimself and the job 
he has to do. ^ « 



TASKS 



\ 



Discuss with learners 'the importance of prepari'^g and doing 
I their very best*i,n school. ^ 

Example: ^ 

Everyone has to invest pa^t of himself in his* work 
to »feel good about himself. You prepare to work. 
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you make mistakes, you corrfect those mistakes, and 
iyou learn each day so you can' grOyW, I do the same 

thing every day, X prepare', /l 
xl learn from my mistakes, and 

worker does, too, • f 



m some mistakes^. 
I grow, Every-^ other 



\ 
/ 



/ What are some ways you prepared for ^oming to school 
' today? 
«• 

Possible responses: \ 



l"; I got dressed. 

2, I ate breakfast, 

3, \ r- brushed my teeth. 

4, 'T left home early enough 
on time, ^ 

/ 



lo arrive at school'"* 



/ 



Name some ways you can prepare .yourselves to be, success^ 
ful in math today. 

Possible responses: 



V 



' l.\^ Plan what you wLll do , 
2, Do some chalkboard problems 
3 • Play math games 
4 Practice 
5, Ask questions 

Discuss the proper procedur^e for workings maph problems. 
Present problems on the board that will be representative 
of the problems ^appearing on the math sheets so that each 
learner will understand the assignment, 

Allow time for eight to^ten learners at one time to 
practice on the chalkboard , wi\ the instructor dictating 
* three or four represontative^pro^plems. Learners at desks 
also work the same problems on paper. Each learner should 
be given board practice 

liow , give all the learners a worksheet with ten math 
problems to do independent!]) . . Instruct them to Work 
quickly but accurately^ All errors ^jnust be corrected 
' before the jp^per will be accepted as complete. V ^ 

Check the problems with the leariiers for errors as they 
are^ working . Collect an accurate paper from each learner. 

How many of you feel you could do this math tomorrow? 

.Possible response: All Hands raised 
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How did .yoU' feel about math work today? 
Possible response: 

1. I felt successful. * * 

'2. I felt good, 

. 3. I .felt happy^. 

4. I' felt confident. 

If your occupation required you to know math,- how could 
yavu-pirepare for this? 



Possible response: 

1. Plan what you need to learn. 

2. Learn about math in school. Practice again and 
again. 



Every worker plans, prepares, ^nd practices for the ta3ks 
he will pprfoann in his occupation. For example, a doctor 
prepares* for his work by:, . ^ 

1. Planning what he wants to do 

2. Going 'to school to study for many years I 

3. Reading lots of books 
4i' ^ Watching other doctors 

5. Practicing ^ / 



SUMMARY 

It makes us feel good about ourselves when we do the best 
we can. Today we found some ways we can prepare curse IJres 
so that we will be' successful. We also talked about hov 
"planning, preparation, and practice helps us and others 
to do a good job with our tasks and occupations. 

Next time, we will make some yarn pictures to show, how 
successfvil you can be if you come prepared v/ith the 
' materials \you will need. Please bring some bright 
colored yara frqm home. You will need it and some 
glue for our "^xf lessen: Bring them tomorrow if 



you cans \^ j 



SUPPLEMENTAL ACTIVITIES 



Expand the script entitled "A Day il7-^tlieLi fe of a Success 
ful Learner" to a mock up television orvtdejo^tape pre- 
sentation. 
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Learner Directed ^ ' - 

Tape record a script .entitled "A Day in the Life of 
Successful Learner." The tape should include the ways 
you prepared and planned your^'olessons to reach sucfcess 



Identif-]^ tasks at home you feel successful with and t/ell 
why you feel successful. , ^- _ / 



/ 



AssESSMEi^T Procedures 

9 

DSSCRIPTlbN/DIRECTIONS 

Pass out a copy of the assessment item to each learner. 

This pictorial multiple-choice item is used to assess 
achievement of the objective. Point to eaich picture in 
turn and say e.g., "Picture nximber 1 shows a child 
practicing with a math paper ." Continue the expJlana- 
^ J tion using the 3 phrases below. 

1. A ^child with a math paper 

2. Two boys playing ball 

3. A b^y with a pu*zzle ' - ^ 

DIRECTIONS 

You l^ave shown that you can succeed in math. Cir- 
cle the number^ above the picture that shows what 
you did to prepare for- this success. 



KEY 
1 
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Lesson 10 

r^TH WORKSHEETS • 



1% 3 
% + _5 
8 



2. 



4 

+ 5 " 

9 



3. 1 

+ 6 



4. 



8' 
+ 1 



2 

+ 2 



6. 64 

±24 
■ 88 



7: 



12 
+23 
35 



sr 6:0 

+20 
8"0 



9. 751 

+232 
983 



10. 6.723 
+2164 
8887 
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ARE YOU PREPARED? 
I Lesson Eleven 



COMCEPT 



A worker can feel successful if he plans ahead 
in order to be prepared. / 



Performance Objective ^ - * / 

\iven a situation in whi^ch an individual 
Is not prepared, the learner will predict 

iccess or lack of success in light of 
:he preparation for the task. 



Lesson Time 

55 minutes 



New Vocabulary 



Su2)stitute - take the place of 
Predict - make a guess ahead of time 

pREREQUISltE KNOWLEDGE 

Remembering to^ bring supplies from home 

Ability to listen to instructions 

Ability to solve problems 

114 
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Resources Required 
• I 

FOUND WITHIN LESSON 



\ Steps for 'Yarn Pic- 
\ tures 



V 



arn Ideas 



Assessment item 



r 



ACQUIRED BY INSTRUCTOR ' 



Yarn (children bring from 
home ^ • 

White glue (children bring 
from home; instr^i'ctor also 
provides) 

Scissors for^ every child 

N ^ 

White and colored constr,uc- 
tiopi paper (9" k 12") 

string /(for children who, 
forget yarn) \ 

Completed yarn pictures 
for examples'-^N. ^ 

3 ' 



I-NSTRUCTOR^ Preparation Tasks 



Learners equipped with' a supply of coldjred yarn 
iand white glue for the lessor! today/ 

Have art materials and media prepared C 

/ 

Read steps for Yarn Pictures (4i>cluded).. This may 
be duplicated for each learner or put on a chart. 

Prepare the following: 

1. Two examples of yarn pictures.,' 

2. Enlarged bQjtiterfly and clown patterns to 
be traced by\ learners if desired. (An 
example called .Yarn ideas is included with 
the lesson. ) \ 

Duplicate a copy of^ tne assessment item for each 
learner. ^ | 

4 

Read Demonstration Strategy included in the appendix 



Instructional Procedures 



\ 



\ 



introduction 

For the last two lessons, we have talked about the 
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importance of being prepared for occupatiqns or tasks. 
if we are prepared, we feel good about -ourselves, and 
others,? .feel ^good about us, too. 

Review the example, a doctoi: mast have a lot of school- 
ing and tdainp^ng to prepare for his job. • 



What would happen if a doctor did "not prepare himself? 
. Possible responses: 

1. The patients might becbme very sick or die. 

2. The doctor would probably not like himself.* 

^^^^^ * 

Today our task will b4 an art project with yarn. Every 
person will take part] in this activity. How many of 
you i^emembered to bifing your yarn and glue? , , 

Some wall have forgotten, which is to be expecte<^ and 
which hs important to^ the concepts taught in this iQsson 
No child will be^ belittled .because OT this oversight. 

If you briught your yarn ajid glue,, you ar$ partly pre- 
pared. Those of you ^who forgot are not prepared at 
fell. Befo^re we start on Our project today, all of you 
will prepare yourselves, even if you must use a -substi- 
^tute. w-iir. write *this word substitute and its meaning 
on * the * chalkboard . We will be<;using this word in our 
lesson today. 

Substitute^- something to take the place of 

• jTASKS " , r;^. ^ 

It is important that we prepare ourselves for^b^ir 
school tasks . . ' 



List the following preparatiorls questions on tJie chalk^^ 
board . 

1. Do we know how to do our task? 

2. Do we have eriough and the right kind of material? 

3. Can we all feel some success? 

Before we can start our task today, we must be able to 
answer all three questions with a "yes." 

Go through question one with the children , Show an 
example of a completed pictur'e and explain step by step 
hbw each learner is to do his own yarn picture. Refer 
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I 

to "steps for Yarn Pictures" (included with lesson). 
This will insure question one being answered with a 
"yes." Also refer to Demons t^ration Strategy included 
in the appendix . 

Question two may /have some "no" answers . , This will 
prompt some^di scMssi on. 

What could eveijyone have done*"to be better pr.epared to 
answer question two with a "yes?" ... 

Possible responses: * . . 

/ ■ ■ // . 

1. We could have made a list to take home^^ 

2. We^could have brought supplies a day ahead 
of £ime. 

/ . . • 

What can /We do now? Is there a substitute for yarn? 
If you v^ent camping and forgot the can opener, would 
you jus^t not eat or would you find a substitute? 

Have a^ big spool of school string' in sight. 

^ With/ the string as a substitute and shating some bott^'les 
of white glue, we can ansWer "yes" to each of the .^Lbli^r 
two questions. The string pictures will not be as color- 
ful as the othor ones, but maybe you can think of ways 
to make them colorful. ^ • * * 

/ ' . ' < 

>Now w.e are ready to begin our art project. We will 
use the steps listed in Sveps for Yarn Pictures. 

Review step by step as listed on "Steps for Yarn Pictures" 
which is included with lesson. • L'^'arners who are most adept^ 
and have time can fill in the entire picture working from 
the center out. ^ » 

When completed, learners will clean up their area and 

put their supplies away . V . 

* Have the learners share their finished pictures with their 
classma tes . 



SUMMARY 

Today we learned that preparation and planning are 
important in any occupation or task. It helps us feel 
good. It helps us to be successful in whatever we 
do. We learned that when we are not prepared, we do 
not feel as successful as we do when we prepare. We 
made a yarn picjbure, and some" of us used string as a 
substitute for yarn. 

/ 
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How did we plan and prepare our task of making a yarn 
.picture today? 

Possible responses:* 

1. The instructor told us to bring colored yam 
and white glue ahead of time.- 

2. Some of us brought yarn and glue to use today, 

3. We talked about how to do our yarn pi.ctures. 
(planned) 

4* Ife listened and learned. 

5. .We gathered all of our supplies. (^prep'ared) 

6. We followed directions. 



During the lessons of this unit, we have learfted many 
things. We have learned that we are all workers. We 
have talked about some workers we depend upon. 

Who are some of the workers you depend upon? 

* * 

Wr±te on the chalkboard . 

C Possible responses: * - 

^ 1. Parents or ?idults 
Police workers. 

Service station workers • / 

4\. Instructors 
5. Custodians 

^. Brothers and sisters I 



I 



In what ways do' these seune workers de'-^snd upon you?'y 
Possible responses: 

1. They expect me to do my share of work. / . 

2. They expect me to obey rules and laws. / 

3. They expect me to be a friend. / 

4. They expect me to buy products. j 

We have talked about what can happen when others depend 
on workers to fulfill their responsibilities, and the 
workers don't do what they are /supposed to do. Can ypu 
recall some of these instances? 

Possible responses*: 

1. A fireman did not show up for work on time, 
so a fire damaged a house more than it would 
have if the fireman had been there to help. 
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2. Max's family depended on him to sell the 

f vegetables/ but he stopped to. play. He was 

just lucky that. he was able to sell^them 
after that. . 

3. The only veterinarian in the community -moved 
away . suddenly to take another job. There 
^was no one to take his place. The animals 
of the community^ were in danger. 

In the l^st two lessons / we learned^ some ways to be 
success^l "in our work. 

What arejsQme things you can do to be successful in a 
task. I 

Desired responses: ^Plan, prepare, -and practice 

These^are the same three things any worker must do to 
be successful. 

SUPPLEMENTAL ACTIVITIES ' • ' 

Leariter Directed * 

Write and illustrate a news article' predicting what 
would happea if no one prepared for "a day's work. 

Dramatize a family picnic scene where no preparations 
had taken place. 



Assessment .Procedures 



DESCRIPTION 

A pictorial multiple-choice item is used to assess 
achieyemeht of the objective. The pictures are: 

1. A male child sitting with nothing to do. 

2. The entire class working on a "project. 

3. A 'child showing his mother his finished product. 
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DIRECTIONS • 

Bobby's class is making Santa Claus faces for Christ- 
mas. Bobby forgot to bring the things he needed from 
home. Circle the nupiber above the picture that .shows 
what might happen because Bobby forgot. 
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Lesson 11 

' STEPS F0f( YARN PICTURES 

Prepare alT materials. 

a. One paper. Cor the yarn picture 

b. One paper for the background ^ 

c. Colored yarn or string 

d. White glue' 

e. Pencil 

f . Scissors 

g. A pattern to trace, if available 

Trace or draw the outside edges of the picture 

Trade some of your colored yarn for that of other 
learners so you have three or four different colors 
to use. 

Plan-where your colors will go. ' ' « 

Run the glue along the line for just a short distance. 

Lay the yarn down on the -glue. 

Make sure alS. of the lines of the picture are 
completely covered with glue and yarn. 

While the glue dries a bit, close up the glue bottle and 
wind up the yarn. 

Cut out the picture. 

llow the glue to dry before attaching the background 
p^er . 

Stable or glue the yarn picture to the background paper. 



Now it is ready to. be put up where others can see it in 
e classroom or at home. 
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APPENDIX A 



INSTRUCTIONAL STRATEGY GUIDES 



ERJC 



124 



V ' DEMONSTRATION STRATEGY 

A demonstration is "a method or a process of presenting 
or establishing facts. A demonstration is "the procedure 
of doing something in the presence of others either as a means 
o^ showing them how to do it themselves, or in order .to ill- - 
ustrate *a principle, -for example, showing a group of students 
how to set the tilting table on ^ circular saw or how' to pre- 
pare a certain food product, o.r performing an experiment in 
front of the class to show the eicpansion of metals under 
heat. 



1 
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" A. Use of Demons trationi 



1. To illustrate an important principle 

2. To provide instruction in how to perform a par- 
ticular task 

3> To indxeate safe operating procedures 

4. To augment lecture and/or discussion passions 

5. To provide for breaks m instructional routines 
B* Instructor Preparation 

1. Determine the objectives of the demonstration • 
Make sure that a legitimate instructional need 
is served by tne demonstration. 

•'■Carter V. Good (ed,)/ Dictionary of Education (New York* 

^McGraw Hill Co., 195?) , p. 161/ 

^Ibid, 

153 
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2. -Prepare learners for the demonstration 

a. Introduce and use any new terminology before 
presenting a class demonstration. 

b. Provide motivational activities which lead 
■ into the demonstration. 

c# Announce the demonstration a class period 
early and assign any reading necessaory to 
acquaint each learner with new materials and/ i 

or processes. | 

I 

d* Announce ahy safety precautions for which 
the learner should prepare in advance. 
Ex am pi e : students must furnish protective 

I 
t 

goggles. ' 

3. Secure or develop the necessary apparatus, ma- / 

I 

\ . . . ' 

terials, audio visual^ materials , and specimens 

i 

needed for the demonstration. | 

4. If necessary, obtain parental consent to' perform - 

/ 

the demonstration. ; 

5. If necessary, solicit outside help to success-' 
fully perform the demonstration. Incorporate | 
studeift help when possible. I 

6. Proviae the necessary accommodations for handi- 
• capped learners to participate in the activit^^. 

7. Provide the necessary accommodations for visitors 

/ 

I 
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to the classroora. ' |y 
If necessary, inform your principal or other ad- 
ministrator. 

Plan any follow-up activities necessary to rein- 
JEorce the information' delivered in the demonstra- 
tion. 

Practice. the demonstration- 

a. Familiarize yourself with all steps in the 

demonstration , 
b: Set a tentative' time limit for the demonstra- 
tion and, v;hen necessary, 'for the individual^ 
parts of the demonstration, 
c. Prepare an outline tp follow when presenting 

the information to the learners. 
Prepare a good introduction -and conclusion for 
the demonstration'. A carefully prepared intro- 
ductxon wxl4 ensure a 9006 beginning and set the 
tone for an organized ' demonstration . The con- 
clusion should contain summary statements and 
any information necessary for smooth transition 
to follow-up activities. 
e Demonstration 

Inform learners^ whether or not they are to take 

notes. 
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• 2. Make sure everyone can see and hear. ^ 
V Involve as many students as ^possible.. 

■ 

4. Talk to the learners* and watch foryobvious feed- 
back signs • * . t ^ 

5. Use audio visual material whenever possible. 
Simple, easily prepared visuals can provide , 
structure and organization for^ the presentation. 

6. Move at a steady pace; watch the time; *use the 
prepared outline to complete the demonstra»tion* 

The time an instructor spends preparing a demonstration 
is rewarded with learner enthusiasm. Well planned demonstra- 
tions are always fun, but do not forget that the instructor's 
■ prof iciency »is the center of attention.-^ Therefore, if a 
demonstration is to be used as a learning experience, prior 
planning is a necessity. 



3w^. James Popham and Eva L. Baker, Systematic Instrpction , 
(Englewood Cliffs, New Jersey: P-rentice-Hall , Inc., 1970), 
p. 102. 
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DISCUSSION STRATEGY 



Techniques of 'discussion are often designed as learning 

procedures. Some discussion sessions are "characterized by 

adherence to a topic, question, or problem about which the 

participants sincerely wish to arrive at a decision or conclu- 
4 

sion.- During such sessions group discussion is usually con- 
trolled by its leadership. Other discussion sessions provide 
for "group discussion that moves freely and adjusts to the ex- 
pressed interests and participation of the members."^ This 
type doe^s not call for any specif ic discussion procedure or 
fixed outcome. Activiti^es described as discussion sessions 
.may range from very rigid sessions to periods that appear more 
. therapeutic than instructional.^ Therefore, the fundamental 
consideration before choosing discussion as a teaching- tech- 
nique should be the objective (s) of the lesson. 

Discus3ion strategies are not difficult to comprehend, 
but the inexperienced instructor may find that discussion as 
a teaching technique is one of the most difficult to implement. 

7 

A. Use of Discussion Techniques ^ 



^Carter V. Good (ed.), D ictionary of Education , (New York: 
McGraw Hill, 1959), p. 178. 
5lbid. 

^W. James Popham and Eva L'. Baker, Systematic Instruction , 
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1970), 
p. 97. 

'J. Jeffrey Auer and Henry Lee. Eubankf * Handbook for Dis - 
cussion Leader«s , (New York: Harper and Row, ^ 1947), pp. 8-9. 
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!• To exchange information 

2. To form attitudes- * 

3. To make decisions 

4. To release tensions 
B. Discussion Strategies 

1. Before beginning a discussion, make ^sure that the 
learners have sufficient background information. 
This can be provided- through previous lessons or 
preparatory information in the same lesson.. 
' 2. Prepare a list of questions to be asked, along 
with -topical learner responses. ^ (See Classroom 
Question Classification Chart.; 

a. Even in its simplest form a list of prepared 
questions helps prevent moments of confusion 
which destroy the effects of a good* discus- 
sion . 

» 

b. , If a variation of an instructor-directed dis- 

cussion is chosen, questions " should be pre- 
pared and written for usg by small groups or 
•groups demonstrating opposing Viewpoints ♦ 

3. Advise learners to exchange ideas with other 
learners as well as with the instructor. 

4. Tell learners that participation in a discussion 
carries a dommitment to listen to and respect 



158 



ERiC 130 



/ 



other ' s opinions . 

a. Respect of another ^opinion means accepting 

I, 

that opinion as a. valid belief of another 
•person. 

b. Laughter and scoffing at an opinion different 
from one's own tends to change a discussion 
session into an argument, 

5. No one should be forced to participate, bwc 
everyone should have the opportunity to speak, if 
he desires. 

6. The instructor and/or discussion leader should 
compliment desirable behavior displayed dUring 
the discussion . 

7. Make the discussion as informal as possible. 

8. Arrange chairs in a comfortable manner/ prefer- 
ably^ in a circle . 

9. If the discussion is to be in small groups, in- 
form the participants to^ keep a reasonable noise 
level . 

10. The instructor and/or discussion leader 'should 
direct the session with enthusiasm. 

11. Do not make a discussion session too lengthy. 
Terminate it when all opinions have been heard ♦ 

12. If a discussion is to have a leader other than 
the instructor, that^ leader should be chosen and 
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prepared in advance, ^ 
13 • A sunuaary statement should be provided to conclude 
an organized discussion. This task can be per- 
formed by the instructor or iihe discussion lead- 

/■ 

ex. 



Discussion Leader Resporisibilities 
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1. Ask questions which will elicit reactions, opin- 
ions, or conclusions. // 

2. Do not answer toe many of your own questions. 

3. Vary the approach to asJ^ang questions • E^mmple : 
Ask questions to the group: ask for a volunteer: 
ask ques.tions of a par^ticular individual • 

4« Inject differing poiijiis of view. 

5 1 Elicit explanations from proponents of differing 

points of vievv. 
6 • Encourage group interfjlay by calling for reaction 

to statements ma^e by participants. 

7. Monitor the discussion ' to steer away from monop- 
olizers . 

8. If necessary,, clarify what is said. 

9. Occasionally summarize what has been said before 
considering other aspects of the problem. Pro- 
vide enough new or transitory material to enable 
the discussion to continue. 

\ "160 . 
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10\ It might be necessary to play the role of "devil 

advocate" to stimulate discussion. 
11. \he discussion leader and/or - instructor should 

value aj^d accept all contributions made by the 

learners and should be a model of expected be- 

havior. 

Variation of Group Discuasion 
1. Panel Discussion 

a. A panel usually has three to six learners, 
including a chairman. Interplay between the 
panel, members consists of agreement, support, 
disagreement, elaboration of points, and pre- 
sentation of differing viewpoints. 

b. More intense planning' is necessary to suc- 
cessfully conduct a panel -discussion because 
'few learners have the expertise to discuss a 
topic in front of the 'rest of the class. 

c. The .chairman performs the responsibilities 
as listed in Section C. 

d. After the ^panel has explored the topic under 
consideration, the chairman can open the dis- 
cussion to the class. Learners can ask 
questions or make comments to specific panel 
members, or a total panel response to a 

• * 
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question could be requested by the chairman* 
2. Symposium^ 

a* A symposium consists of several persons 

(guestS/ learners, ' etc* ) who hold differing 
points of view regording the topic undei: con- 
sideration. 

b* Each participant is given a chance to briefly 
^ " state his point of view; a moderator, prefer- 
ably a student, then opens the meeting to the 
group* 

.c* The symposium is particularly useful as a 
vehicle for committee reports* ^ 
d* When the symposium is used as a classroom 

tool, those speaking should be encouraged to 
provide charts, dicigrams, or other audio 
visual material to enhance their presentations. 
3* Interview Technique 

a. The interview technique is a method used in ^ 
• a conference between an interviewer Cs) and a 
respondent* Direct questioning is used to 
draw information from the respondent. ^ The' 



?James W. Brown, Richard B. Lewis, and Fred F. Harcleroad, 
A-V Instruction-Materials and Methods, (New York: McGraw- 
Hill Book Co., 1959), p. 311. 

^Good, op. cit, ,^ p. 298. 



person from whom information is sought can be 
a learner or classroom visitor. The inter- 
viewer can be a learner, the, instructor, or ^ 
a smaM group including both learners and in- 
structor, 

♦ 

Most of the^ important questions for which re- 
sponses are sought should be decided upon by 
a general group discussion prior to the- in- 
terview. It is also advisable to decide who 
will ask each question, especially if there 
are several interviewers. 

After completing- the formal interview, the 
session should be opened for class partici- 
pation. The class cun participate by ques- 
tioning the respondent or by making further 
comments about certain points covered in the 
interview. 

A useful variation of the interview session 
is one where two respondents* are interviewed 
simultaneously. This enables interaction 
between the respondents and often a question 
answered by one can be further developed by 
the other. ^'^^ 
It is a good* practice to have either the 
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\^\ . respondent or an observer provide closing re- 

\ \ <!ma;:ks. This responsibility should be assign- 

, \ • f 

ed prior to the interview. | 

f. It is often necessary to conduct an interview 

outside the classroom and report back to the 

class. The tape recorder is a very effective 

I 

tool in such cases. The instructor shoulpl 

\ 

review the strategies of conducting an inter- 
. view with those responsible for the outside 
interview. It might be advisable to provide 
the learner with an interview form designed 
specifically for, a particular interview. 
4". Brainstorming 

a. Brainstorming is a variation of group dis- 
cussion often used as a first step in sol- 
ving a problem or accomplishing a group ob- 
jective. Brainstorming has been described as 
a discussion technique "giving the mind the , 

' green light. 

b. A brainstoinning session consists of accepting 
ideas, phrases, words, etc. from group par'* 

ticipahts, writing them on the chalkboard, 

\ 

,and evaluating each one before deciding on 



l^Brown, Lewis, and Harcleroad, op. oj.t. , p.- 313 




the most promising course of actiori. 
c. The session should be conducted on a positive 
basis • No suggestion should be rejected be- 
cause of impracticality . 
5. Discussion-Debate "^"^ 

a. Debate sessions can be best used as follow- 
up a'ctivities to small group discussions in 

with differing points -of view 
ientif ieu, 

b. During a fjebate s'ession, two or more speakers 
deliberately .present opposing views to the 
same issue. * , • . ■» 

c. No effor,t is made to reach a decision or to 
recognize :-ommon parts of differing views. 

d. T^ie instru(ftor should tell the class that 
'IcjTffering x vews help^ identify important 

issues and/or alternative appr'oaches to a 
problem. 

e. Some facsimil^ of formal debate procedures 
should be maintained. Each proponent should 
be given presentation time and time for re- 
buttal. Approximately equal time should be 
given each participant. 



•'••^Good, op. cit ./ p. 312. 
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f. Ideally, the debate session should end with a 
summation of the issue; however, if a solution 
or approach must be decided uponl the issue 
should be informed that such a yo^e will be 
taken at the conclusion of the debate session* 

g. After the debate, the class should be given a 
chance to participate by asking questions or 
providing additional input on elevant issues. 

NOTE: This discussion-debate variation is not a 

formal debate. 

Variations and/or combinations of these dis- 
cussion methods are unlimited. The instructor 
should choose and prepare the discussion session 
that will provide the best vehicle for reaching 
the objectives of a lesson. 
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QUESTIONING STRATEGY 

« 

Classroom questions are a typical activity. Questions 
can be very effective tools, when used, by an instructor who 
has planned his questioning strategy. Whether the questioning* 
is done ^orally or is written, the following considerations 
could prove helpful. * 

A. Use of Questions • - 

1. To stimulate student thinking 

2. To elicit answers •which can be used to check the 
utility of the instructional process 

3. To attract attention to an important segment of , 
a lesson 

B. Questioning Strategies 

1. ^ The style and form of prepared questions should 

be determined by the course objective for which 
the question is written. If course objectives 
are 'written in behavioral terms (performance ob- 
jectives), support questions are much more 
easily written. 

2. The purpose of ^ question should be determined 
prior to its being asked. 

3. Generally, an instructor should avoid questions 
that can be answered yes or no. 

167 



a. Bloom^^ classifies educational objectiyeF^ but 

questions -can also be classified into six 

/ 1 
different categories /ranging from knowledge 

/ ' ^ / 

of sjJecifics to evaluation of theoretical 

cqncepts* It is: generally considered; better 

' " to initiate questions that require a ^judgment, 

/ the use of logic , or powers of reasoning. 

(See Classroom Question Classification Chart.) 

b. Use hypothetical situations and conditional 
questions such as What would happen if ... ? 
and How cou'ld . . . ? 

4. It is generally considered best to ask a question 
and then ask someone to respond rather than choos- 
ing someone to respond ^rior to asking a question. 

5. Do not repeat questions. If a question and answer 
period is planned for a purppse^ then all learners 
should be required to support the session with 
their undivided attention. Repeating^ a question 
will not require the learners to listen. 

6. Do not repeat learners answers. 



^^Benjamin S. Bloom (ed.). Taxonomy of Educational Objectives , 
Handbook I : Cognitive Domain > (New York: David McKay Co., 
Inc., 1956) , p. 18. 
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' a* Encourage the learner to speak loudly and 

clearly. • 

The instructor may wish to repeat an answer 
and add or delete' essential information in 
order to stimulate discussion, thought, and/- 
or further learner questions. 

7. Incorrect answers* should always be treated as 
incorrect answers , but- tact should be used in all 
such situations- Consider the source of incor*- 
rect^ responses before refuting them. Individual 

^ differences require that each response be handled 

as\^a unique situation! Some Individuals require 
"so^" treatment; others need a firm response; 

8. Answer^--can be grammatically corrected even 
though the answer is empi::ically correct. A / 
spontaneous judgment should be made before cor- 
recting the grammatical structiire of a learner's 
response. In some cases, it might be more 4am- 
aging to the learner to be grammatically cor- 
rected than it would be for the ,group to be ex- 
posed to grammatical mistakes. 

An instructor can stimulate almost any thought pattern 
desired by making effective use of questions. Some instruc- 
tors may be able to spontaneously initiate questions of 
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quality, but most instructors need to spend time preparing 
y questions and typical responses » Exploring this topic should ^ 
produce many sources of typical questions and strategies for 
using them. 
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GUEST SPEAKER STRATEGY 

) 



Coitirounity residents are valuable instructional resources, 
and are usually happy to help the schools ♦ When information 
for the learners could be better or more interestingly deliv-. 
ered by a resource, person, the following items shoul'd be con- 



13 

sidered. 



A, Contact the Resource Person 

1. If possible, a person known to be able to make a 
good presentation. 

2. Contact should be made far enough in advance of 
the presentation to enable the instructor -to plan 
relevant classroom activities. Early C(^ntact 
also gives the guest time to prepare his presen- 
tation. 

3. Explain the developmental and psychological level 
of the learners to the resource person. He can 
use this as weLl as other information (age, grade 
level, size of class, etc.) as guidelines for 
preparation of his presentation. 

4. Give the speaker a brief summary of the learner's 
knowledae about the presentation subject. 



l^James W. Broym, Richard B. Lewis, and Fred F. Harcleroad, 
A-V Instruction-Materials and Methods , (New York: McGraw;- 
Hill Bpok Co.,. Inc. , 1959), pp. 374-376. 
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5, Set a time limit for the presentation after dis- 
cussing it with the speaker. 

6* Give the resource person any software (worksheets, 
etc*) that will be used in conjunction with the 
presentation ♦ Supply an outline and/or list of 
questions which describe specifically what the 
presentation should cover. 

1. Describe the .T:.:dia available to the speaker. 

8. A* description of the classrooin sequence prior to 
and after the presentai^ion might be helpful to 
the speaker. - *' 

9. If appropriate, ask the guest speaker to wear 
his work clothes or uniform. 

B. Instructor. Preparation ' 
1* Have enough background information on the speaker 
to develop a good introductidn. > 

2. Make arrangements to meet the visitor when he 
arrives' at the school. 

3. Inform the principal of speaker schedule and 
content of presentation. This infox;:?ation should 
be provided verbally as well as in written form. - 

4. Arrange for follow-up activities, including 
writing thank-you letters to the speaker. 

5. ' Some learners should be chosen to take notes on 

the presentation. Others should be ren '.nded- of 
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listening skills. 

6. Make sure all audio visual material requested 
by the speaker (s) j available. 

7. Provide arrangements For visitors and late * 
arrivals. 

C. The Presentation Period 

1, After warm-up remarJcs from the instructor, a 
previously chosen learner should be asked to 
introduce the guest. 

2. Maintain discipline and decorum. 

The community contains a limitless number of opportuni- 
ties for learning. Among the community resources available 
are people. Learners seem to xespect the opinions of those 
•members of the community that take time from their jobs to 
Nspeek to them. Therefore, wise use of resource people can 
enhance almost any classroom instructionaT upit. A written 
evaluation of the experience should be prepared and made 
availab\^ for review before another presentation is scheduled 
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. * ROLE-PLAYING STRATEGY 

Role playing is a teaching technique which uses "the act 
of assuming, either in imagination ot overtly, the part or 
function of another or others. "^"^ If ^le playing^is the best 
method of satisfying the objective (s)' of a lesson, then the 
• following steps might prove help.^rul. •'"^ 
A, Use of Role Playing ' 

1. To develop individual confidence 

2. To develop group responsibility 
^ 3. To practice decision making 

4. To show casual behavioral relationships 

5. To improve self ^concepts 

6. To relieve tensions 

Identifying the' Problem - Role playing usua,lly fo- 
cuses on a problem. 

1. The role-playing situation will be readixy ac- 
cepted by the learners if the group identifies 
the problem to be studied. 

2. All facets of the problem should be listed 'and 
the problem narrowed or reduced,, preferably by 
the group, ^before actual ^ol^ playipg begins. 
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^''Carter V. G od.-(ed.), Dictionary -o f Education, (New York* 



^^McGraw-Hill Co.', 1959) , pi 471. 



Fannie R, ShafLel, B cle-Playing for Social Values ; 
D ecision Making ir. 'che Social Studies , (Englewood Cliffs, 
New Jers^ey: Prentice-Hall Inc., 1967), po. 65-66. 
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3* After selGCting* and reducing the problem, the 
instructor and/or learners need to develop the 
problem story* The proolem story should define 
the situation and characters in a life-like 
setting . 

C. Warming-up Period - If the learner groug participated 
in the planning of all stages up to . this point, then 
the warming-up period is simply a review before role 
playing, 

I 

1. Acquaint the learners with the problem, the sit- 
uation, the characters; and the setting. This 
can be done by reading or telling the problem 
story. 

Choosing the Participants 

1, Ideally participation should be voluntary, 

2, If selection of participants is necessary, nandle 

the situation with tact* The follov/ing sugges- 

t' 

tions should\be used only if appropriate wi^th a 
particular group. 

a. Allow names to be suggested. 

b. Let- those chosen have a part in' selecting 
others. 

E. Setting the Stage _ 

1. Help participants become involved by stating 
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the time of day, talking about facial expressions 
of -the characters, feelings involved, etc. Vary- 
ing amounts of time should be spent with individ- 
ual actors depending upon their age and maturity.^ 

2. Prepare the observers by discussing the major 

concepts of the problem and the main parts to be 
played. The observers should be asked to deter-' 
mine if they think the actors are behaving in a 
manner true to life. They should also be asked 
to come up with an idea for a solution to the 
problem. Help the learners understand why laugh- 
ing spoils role playing. It is important to em- . 
.phasize that the way an actor portrays a role 
has no reflection upon him as a person - he is 
evaj.uated for his ability to portray the situa- 
tion as true to life* 

Role Playing 

1. Time will vary according to the magnitude' of the 
problem. % 

2. a;he purpose is to show the problem, not the so- 
lution; therefore, stop the action as. soon as 
the problem is viewed. 

3. Ask the players to remain on stage to help pre- 
serve the scene for the observers* 



G. Evaluating the Action 

!• .Determine if the situation seemed real- If not, 
determine why not. Ask questions such as: (1) 
- Could this happen in real life ? (2) What would 

you have done in place? ( 3 ) Wliat would , 

happen if ? 

2, Discuss possible solutions to^'the problem and 
decide which solution is best for most people. 
, '3. If time permits and if it ^.would "^^De beneficial^ do 
further role playing on the topic' Use the same 
actors, different actors, or the same actors in 
different roles. The same situation could be re- 
played, or it could be a .continuation of that 
situation. Perhaps an enactment of what preceded' 
the original situation could be developed. 

H. Follow-up Activities - Activities which enhance dis- 
cussion of the problem and/or solutions t.o the prob- 
lem are always . desirable . Activities chosen should 
involve everyone and should be compatible with the 
age and interests of the group • The following ac- 
tivities are suggestions: 

1. Art project 

2. Larjge^jor^sm^ll discussion groups 

3. Interviews 
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4* Uso of audio visual materials 

5* Field trips 

6* Oral or written reports 

7* Role^JEvla^^ of same or similar subject at a 

-^later date 

* ' - • 

Role playing is no panacea, but it does offer teachers a 
technique adaptable to many classroom situations • Role play- 
ing* should not be considered an effortless techniqu^, since^ 
successful role playing requires a great deal of thought and " 



preparation • Learners and instructors can find role playing nc 



rewarding experience if they prepare and participate, 



ISO 

I "A 



SPECIAL RECIPES FOR THE CLASSROOM 

' » 

Many times an^ instructor needs' special mixtures which 

\ ' * 16 

can be produced in the classroom • Brown offers the fol- 
lowing recipes which might prove helpful. • 

Cement Mortar - Mix one part dry cement with two parts 
sand. Add enough water to make the mixture workable. 

Casein Glue -.Heat a full gl^ss of skimmed milk in an 
enameled pan to 90^ Fahrenheit. Remove from the stove and 
add tw'orthirds cup of vinegar. As the vinegar is stirred in, 
curds will appear- Strain the^ mixture ""through cheeseploth 
to remove ^the curds. Wash the curds in cold water and allow 
them to dry. Then add water to the dried curds (twice as 
much water as' there are curds) and blend thoroughly.' 'Drssoive 
two tablespoons of sodium bicarbonate in a large glass of 
warm water and add to the casein solution. Stir thoroughly. 
The mixture will soom^ become casein glue. 

5 

Flour Paste - Mix a little water with one cup of flour. 

Add more water slowly unbil the mixture is smooth and creamy. 

Plaster. of Paris - Pour the amount of water needed (a- 

bout half -the finished mixture desired) in an enameled con- 

• • / 

tainer. Slowly^ sift plaster of paris into the water. Do not 
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This material has been adapted from James ,W. Brown, 
Richard B. Lewis, and Fred F.* Harcleroad, A-V I-nstruction- 
Materials and Methods (NeK York:. McGraw-Hill Book Co., 
, Inc., 1959), pp. 280-281. " 
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stir. Continue until enough plaster of paris has been added 
so that it stays on the top of the liquid without being ab- 
sorbed. Stir and press out the lumps by hand. Use immed- 
iately. 

Flour and Salt Mixture - Use tv70 cups of flour and 
enough water to obtain a creamy consistency. Add one cup 
of salt. Flardens when dry. 

Paper Mache - This can be made in several different ways: 
(1) Soak torn paper bits in thin paste; mix well; (2) Boil 
paper bits; mix to a smooth mass; squeeze out water; add 
paste, glue, and plaster of paris; (3) Tear toilet paper 
into shreds; boil and beat 'until smooth. Squeeze out water 
and add paste, (4) Dip one inch .wide strips into paste and 
lay over torn or wadded paper center to produce desired form. 

Spray Paint - Mix one pint of white calcimine in water to^ 
obtain a thick, creamy consistency. Add one-third pint of 
alcohol or white shellac. Shake thoroughly. Add more water 
if the mixture seems too .thick. White poster paint may be 
substituted for this mixture. 

, Puppet Mix - Ingredients: one-half cup of table salt; ^ 
one-fourth cup of cornstarch; one-fourth cup of water. Mix 
Ingredients together thoroughly. Cook over a low fire, stir- 
\ ring continually. The material qUickly stiffens into a Lump. 
When it is sufficiently cooked, knead it briefly. It is then 
ready for use. For color, add to the original mix, dissolved 
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water colors, melted crayons, or ink. It may be painted 

when dry'^ Wrap 'in waxed paper and store in a refrigerator for , 

future use. 

Sawdust Modeling Mixture - Mix together two cups of saw- 
dust, one cup of plaster of paris, one-half cup of dry wall- 
paper paste flour, and two cups of water. Mold l^efore mix- 
ture "hardens. 



\ 
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